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CHP.,PTERI
THE PROBLEM AND ITS SIGNIFICANCE
I. INTRODUCTION
Many high school counselors today are concerned
about their role and the responsibilities accompanying
those roles which are expected of them-by the relevant
publics.

students are in school to learn, however, they

require many supportive services to assist them in making
adjustments

to school, home, and corrmunity living.

The

school of today, to a great extent, is replacing the horre
as the institution responsible for the perpetuation of our
democratic way of life through the facilitation of the
individual

student's social, cultural, and"intellectual

development.

These new found responsibilities are most

complex because they deal with the social and psychological
adjustrrents of students.

Young people today come to the

school with anxieties, frustrations, bmvilderments,

and

tensions created by the confusions of a decentralized
family structure.
Throughout the history of education in Amer-Lca, the
teacher has alwayS been the most important person in the school
life of the student.

However, because of the demands of an

2

increasingly

complex society and the growing understanding

of the intricate nature of learning, it has become impossible
for teachers alone to cope with all of the problems of the
young~

Therefore, techniques aimed at helping teachers to

more efficiently facilitate the wholesome development and
adjustment

of their students were introduced into the schools.

These supplementary approaches to learning were referred to
as guidance and counseling services.

The problem seems to

be most evident in the difficulty of recognizing the ever
increasing and complex needs of the students so as to meet
them effectively when formulating a guidance and counseling
program in the school.

Guidance and counseling is an

integral portion of any educational program.
counseling services are not just services.

Guidance and
More importantly

they are a point of view, a concept which when implemented
contributes greatly to the development and welfare of the
student.
The ~vestern Boone County Community School Corporation
Thorntown,

,

Indiana, in opening a new high school is concerned

with instituting a guidance and counseling service to meet
the needs of its students effectively.

In instituting these

services, it seems imperative to survey the people served in
the guidance and counseling program, namely, the students,
parents, teachers, administrators, and Board of Education, to
discover the relative importance these publics ascribe to the

3

various activities a counselor should be involved with in
the school.

Its usefulness will depend upon the extent to

which the program will use the survey's results in conjunction
with the expertise of the school counselor.

The writer is

certain that the guidance and counseling administrator will
find the study an excellent device for finding the concerns
of the different people involved as a step in the final
construction

of the comprehensive guidance and counseling

program for the new high school.
II. THE PROBLEM AND PROCEDURE
The problem is to ascertain a sound basis on which
to establish a guidance and counseling program for Western
Boone Senior High School such that the expectations of all
the relevant publics will have been consid~red.
In order to gain an understanding of the expectations
.of the various publics, it was necessary to survey the
students, parents, teachers, administrators, and the Board
of Education.

The guidance and counseling program, since

it must serve all of the people mentioned on the high school
level, needed to ra1ect the desires and expectations of these
people.

The program could only then be constructed after a

thorough investigation as to the expectations of the people
supposed to be served and their involvement in the total
program.

It is quite evident that a superfluous guidance and

4

counseling program which does not serve the immediate,
specific expectations of its relevant publics could be as
disastrous as a program that becomes so limited as to only
serve the specific needs of small groups and not offer
alternative

activities to enhance the growth and development

beyond irnmediate need reduction.

A questionaire was composed

that would serve as a device in investigating the involvement
desired of the school counselor by the receiving agents.

This,

in reality, produced insight as to what the people involved
considered important needs to be administered to by a guidance
and counseling program.
In conducting this survey it was imperative to secure
, the complete cooperation of various people in the schools
as well as groups of people outside the school.

It was

first decided to enlist the cooperation of the superintendent and the seven member Board of Education of the
'school district by explaining the complete project, the
people involved, and the expected outcome of such a survey.
Each of these persons were then asked to become familiar
with the instrumentation involved by filling a survey out
of their own.

Also, each member was given an extra 'copy

of the survey to retain as a reference.
After the superintendent had finished his survey, the
writer conferred with him.

During this discussion the writer

clarified the intentions of some of the items.

After which

,
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the superintendent rendered his full cooperation and, in
turn, asked the building principals to give their support.
Upon completion of this phase of the research with
all of the participants, the data were presented (Chapter
IV), and an overall rating for the separate items as well
as groups was given.

This was followed by an implementation

of the results into what was felt a comprehensive guidance
and counseling program for the new Western Boone Senior
High School (Chapter V).
III. ASSUMPTIONS AND LIMITATIONS
In the modern world it is quite a common belief that
a generalist in any field is less desirable than a specialist.
~A little knowledge is a dangerous thing,~ is an expression
commonly heard today.

People, it seems, are hestitant to apply

eXperienced knowledge to the rearing of their children for
fear of mistakes; therefore, a specialist's services, e.g.
pediatrician,

are engaged.

Many times even parental respon-

sibilities are surrendered to the specialists in education
in order that the child will receive the benefit of the
nspecialist."

This, one fears, is teaching the child not

to be self responsible because the people around him will
recognize his needs and take care of them.
Despite the growing prevalance of the above thought,
the author of this study made the assumption that the people

6
involved could recognize their needs in relationship to
the involvement in a guidance and counseling program of the
school in their lives.
At the same time, it was suspected that past guidance
and counseling services in the Western Boone County Community
School Corporation became a definite limitation to' the people
involved in this study.
schools.

In the past there ..
<[eretwo high

Each contained on the average an enrollment of

325 to 350 students.

One full time counselor was assigned

to each with additional duties in the elementaries and
junior high schools.

This resulted in a duplication of

duties on each counselor's part which amounted to a
differential

time element.

Therefore, the limitation

is that the people served in the guidance and counseling
service have presently ranked their priorities because
of the past experiences.

They are reluctant to involve

the counselor in too much, that given the personnel needed
and the conservation of energy and time,they would want
for fear that enough time be given to their top and pressing
.priorities.
IV. DEFINITION OF TEm~S
Guidance .§Qi counseling services.

It is the program

in the school which facilitates the action of its students
concerning educational, vocational, and psycho-social

facets.

7
Direct,or of guidance and counseLt.nz, The person
responsible for the department in formulating and implementing its policies and goals.
School counselor.

A person who is trained in the

area of guidance and counseling and is qualified to aid
the student who rr;ightcome to this department.
Relevant public.

These are the people who are

,directly or indirectly connected with the guidance and
counseling department, namely, students, parents, teachers,
administrators, and the Board of Education.
Expectations.

The desires or priorities for the

guidance and counseling department as ascertained by the
relevant publics.

CHAPTER II
A REV lEvI OF RELATED LITERATURE

In order to obtain the necessary background upon
which to base a study of this kind, it was essential to
review thoroughly the literature in the field of guidance
and counseling.

Special attention was placed on writings

dealing with the perceptions of the role of the guidance
and counseling department in the schDols.

Some of the

more significant contributions in this area have been
presented here.

I. GUIDANCE SERVICES

As a school seeks to serve a particular community
through its total program, the guidance and counseling
programs will vary from school to school.

In a school

corporation the size of the Western Boone Countv Community
School corporation, the district will vary in the sdcioeconomic and cultural needs of its citizenry to some degree.
Programs of guidance and counseling must be adapted to the
needs of the particular coro~unity they are serving.

Mortensen

and Schmuller approve of this individuality among schools and
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point out that:
•••As guidance must be adopted to the particular
needs of individuals and cOITmunities, it is necessary
that each district and sometimes each school determine needs, establish objectives, and define the
services to be performed.l
Rosecrance

and Hayden emphasize t.heservices of the

gud.dance and counseling program by stating that:
•••The foundation of all effective pupil personnel
programs is service---service to pupils, to teachers,
to parents, and to the commurd,ty. The authors believe that these services can best be provided if
the emphasis is placed on helping pupils to meet
their needs at each grade level.2
The writers continue by explaining how to approach
the problem of determining the services:
At least two questions should be asked by every
pupil personnel and instructional staff member regardless of the educational level at which he is
employed:
(1) How does one determine the problem
areas of students in a given school? (2) What
services should be provided to facilitate the
necessary planning and future adjustments of these
students in their attempt to resolve their difficulties?3
The careful selection of, and responsibilities for,

IDonald G. Mortensen and Allen M. Schmuller, Guidance
in Today's Schools (New York: John Wiley and Son, Inc., 1959),
p. 63.

2Francis C. Rosecrance and VelrraD. Hayden, School
Guidance and Personnel Services (Boston: Allyn and Bacon, Inc.,
1960 ), p. 50 .
3Ibid., pp. 51-52.
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guidance services are further dealt with by Johnson, Stefflre
and Edelfelt:
The pupil personnel function is made up of those
activities and services which are individualized
attempts to aid the pupil in the maximum development of his potentialities in accordance with his
unique background and equipment. The activities
and services help him grow in his understandin~
of himself and his society, so that he may ass~me
increasing responsibilities for his vocational
Eersonal, and emotional direction. While many'of
these activities are performed by the teacher,
this function is a secondary responsibility of the
teacher, and a primary responsibility of the pupil
personnel specialist.4
.
The key words in this quotation are vocational, personal

,

and emotional because they denote the areas in which
services should be provided.

These authors give the com-

plete list of services under the pupil personnel department
of a school system.

Among these are the guidance services:

Guidance services are those pupil personnel services
which are planned and administered at.the individual
school level although they may get professional
coordination'and stimulation from supervisors with
system-wide responsibility: T~e guidance services
as usually described are f~ve ~n number and are
identifiable from kindergarten through the twelfth
grade.
a. The individual ser~ice is.one of ~athering,
rec6rding, and making ava~lable ~nformat10n about
a pupil which will be use~ul ~o those teaching or
counseling him. The s~rv~ce ~s performed by. and
for the entire profess~onal staf~, a~though 1t may
be given leadership by the coord~nator of guidance

4Walter F. Johnson, Bufor~ Stefflre,.and Roy A.
Edelfelt, Pupil £ersonnel ~n1 Qu~dance Servlces (New York:
McGraw-Hill Book Company, Inc., ~961), p. 10.
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':lhois often the ?oul!-s~lor
.. The testing program
1S a part of the 1ndlVldual lnventory service.
b. The information service consists in the
provision of up_to-date and accurate information
whether vocational, educational, or personal-social.
~ike the individual inventory serv;ce, this activity
1S shared by all but usually coord1nated bv one
.
person. Activities dealing with orientation to a
new school and articulation between school levels
are included in the information service.
c. The counseling service provides individual
help in making decisions about personal problems •
.This service requires the presence of trained
counselors, a private place for them to work, and
the time and inclination to talk to students one
at a time--that is, to counsel them. A counselor
is someone who has time released from teaching to
work with individual.s~u~e~ts. He has counseling
and guidance respons1bllltles beyond those of the
regular teaching staff. He has had specialized
courses in understanding pupils and counseling
them. He is competent in psychometrics and other
tools commonly used in school counseling.
d. The placement service a~ds in putting pupils
into appropriate jobs or educat~onal settings. It
involves decisions about promotlng group and academic credit for work experience. Obviously, the
proper functioning of th~S servi?e is dependent
upon the previously mentloned gUldance services.
e. The evaluation service is sometimes referred
to as the research service or the follow-up service
It gathers data to permit judgments about various
•
aspects of the school program: The discussion previously given of the System-wlde research service
applies also to this service •. Tradition places
this activity in guidance; lOglC places it in .
administration. 5

5Ibid., pp. 14-16.

12
Another list was presented by Humphreys and Traxler.
The list was designed for services at the secondary level,
hence was very appropriate for this study:
1. Preregistration advising of students--that
is, advising them just prior to their entering
high school.
2.

Admission and registration procedures.

3. Orientation of new students to the school-its offerings, its requirements, and its methods of
work.

4. Other guidance services such as (a) collection of significant, comprehensive information
about students; (b) provision of a large body of
and up-to-date educational and occupational information for the use of students and counselors;
(c) testing and counseling students; (d) job
placement of students; and (e) follow-up of
students.
5. Health services--advise on physical and
mental hygiene, for instance.
6. Extracurricular activities--student
ment and clubs for example.

govern-

7. Student personnel records, vital statistics, family and home background, school marks,
and the like.
8. Personnel research, including evaluation of
the total program of personnel services.

9. Coordination of all the efforts of teachers
and other staff members to prgvide the best
possible service to students.
6J. Anthony Humphreys and Arthur E. Traxler, Guidance
Services
p. 13.

(Chicago: Science Research Associates, Inc., 1954),
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To accomplish a successful program of guidance and
to make the various services yield dividends for the
community, the total program must be backed by the teachers
and the administrators:
In an educational institution, the program of
guidance services, through the central activity
of counseling, is the means whereby the guidance
point of view is implemented. The success of this
pr-ogr-amdepends upon whole-hearted cooperation
among teachers and specialized guidance workers
within the educational institution; and between
guidance workers in schools and colleges and in
business and industry.7
Herman J. Peters and Gail F. Farwell of Ohio State
University feel that the administration can help the program
to succeed by adjusting class size and composition so that
group guidance projects may be carried out more efficiently
by making the physical facilities more conducive to good
guidance service, by scheduling teacher and counselor time
properly, by providing funds for source material and extracurricular activities, and by assuming and properly dele-

R

gating authority for the direction of the program.

The administrative design prevalent in any given
school can very well be the determining factor in

7Ibid., r- 20.
SHerman J. Peters and Gail Farwell, Guidance: A
]evelopmental Jlpproach (Chicago: Rand McNally and Company
1959), p. 374.
'
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whether the guidance point of view can be put into
effect, or whether such an approach is acknowledged
but cannot blossom because of organizational and
situational limitation.9
It was apparent through several sources that most
authorities agree on certain definite services.

Kitch and

McCreary sUmIT_arizethese:
The (guidance) program usually includes the
following services: (1) an orientation and
information service; (2) an individual appraisal
service; (3) a counseling service; (4) a p±ecement service, and (5) a follow-up service.
II. A SIMILAR STUDY, CHICAGO HEIGHTS, ILLINOIS
A similar study on the expectations of school counselors
was performed in Chicago Heights, Illinois, with the Bloom
.Township High School in the winter of 1966.

It was reported

in a thesis entitled, "The Bloom Counselor: His Role and
Functions.

l!

Bloom High School is a high school with grades 9
through 12.

It serves the Illinois School District No. 206,

which is a part of Cook County.

It has steadily grown in

industrial production with about 120 industrial plants.

As

9Ibid., p. 374.
10Donald E. Kitch and William H. McCreary, Improving
Guidance Programs in Secondary School, Bulletin Vol. XIX,
No. ~. (Sacramento: n.n., December, 1950), p. 7.
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Samuel Paravonian, the Director of Guidance at the time
of the study, reported about the industry in the township:
An important characteristic of industrial production
in the township is its diversity. Prominent industries
include metals, chemicals, and building construction.
Among the manufactured products are stamped automobile
bodi~s, fabricated steel products, chemicals, tool
steels, special alloys, asphalt roofing, tile flooring
paints, window shades, railroad cars, fertilizers
'
furniture, wood patterns, commercial cooking equipment
stove boards, and other products. There are service '
industries in the township as well, including transportation, retail stores, banks, schools, hospitals
travel agencies, public utilities, and the like. S~ven
railroad~ serve the township and 17 trucking lines are
headquartered within the district.ll
c

Another important aspect of this school district
is its interests in agriculture.

About 40 percent of the

land in the township is used for agricultural purposes.
-Much of the farming is either truck or vegetable farming.
With about 80 percent of the men and

40 percent of

the women in the labor force, the socio-economic description of the cow~unity at that time would be low-income to
middle-i~come.

About 16 percent of the community commute

to nearby Chicago to work.
Finally, about 85 percent of the population are white,
and 15 percent are Negro.

Less than one-half percent are

IlHerman J. Peters and Bruce Shertzer, Guidance: Program Development ~
Managemevt (Columbus, Ohio: CharlesE. Merrill Publishing Co., l909), pp. 551-552.
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of other ethnic groups.
Bloom High School's guidance and counseling program
began around 1948.
and reorganization
institution,

In 1965, as a result of both the growth
of the high school into a two-campus

the guidance and counseling department under-

took the study herein reported in order to assess the role
and functions of the school cou~selor for a report to the
school administrators.
The purpose of the study was not definitive, i.e.,
to declare finally {once and for all} what the role
of the Bloom counselor should be, but rather more
of an evaluative study to assess existing local
needs for guidance, personnel to rr.eetthese needs,
and the ap£~opriate role and functions of these
personnel.
In order to satisfy this purpose the counselors'
procedures and techniques involved a review of professional
literature, three questionaires, interviews with students
and teachers, and a record of counselor activities.
In an attempt to present the results of the Bloom
study, this author found the following items of importance
in relation to this study.
Reported Needs of Bloom Students
Of 128 homeroom advisors interviewed, it was found
that students seemed to indicate three types of needs---

12Ibid., p. 558.
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personal needs, interpersonal needs, and career planning
needs.

Basically, there was agreement of teachers of re-

ported needs of sexes within class levels.

They also

reported that the students in all four classes consistently
reported the following needs:

help or information about

how to prepare for tests more thoroughly; special skills
and aptitudes; career opportunities; necessary ability
to succeed in college; jobs available for high school
graduates; and how to finance a college education.
Students' Expectations of Counseling
As a result of a questionaire sent to a sampling
of students, it was found that there was no significant
-differences of expectations between the sexes of a class
level.

It was interesting to note that the upper three

classes did not feel it was the function of the school
counselor to aid the student in getting along with the
opposite sex.
Mr~ Paravonian summarized the students' expectations as follows:
Students at all class levels reported that the counselor should perform the following functions: help
students develop personal goals, refer students to
qualified personnel if the counselor is unable to
meet the needs, help the student to understand job
opportunitie~, help the student.to make decisions
about educat10nal program plann1ng, help the student
to ~ake his own vocational and/or college plans
help the student put into action decisions he h~s
made, help the student with problems unknown to any-
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one else, and to help the student strive for academic
achievement. Also, students at all levels generally
felt that the counselor should be the one to be involved in disciplinary procedures when they misbehave
in school, that he should be the same sex as the
student, and that the student should work with the same
counselor for more than one year.
The following were generally rejected as counselor
functions by students at all class levels: being a
cafeteria supervisor, being assigned to building
and corridor supervision and helping the student
to understand his family. Students generally rejected the plan of the counselors bei~g available
to them only on an appointment basis. 3
Parents' Expectations for Counseling
The parents of the students also were given a
questionaire to respond to.

Not so surprisingly, parents

for the most part agreed with the students in their
_ concerns for the school counselors.

The results of the

parents' questionaire were as follows:
Significant proportions of parents reported that the
counselor should help the child to understand himself,
to develop personal goals, to get along with other
students, to understand job opportunities and to make
educational-vocational plans, and to put into action
decisions he has made. Significant proportions of
parents also reported that the counselor should help
the student to understand the school better, help with
problems unknown to anyone else, help him understand
adults, help him learn about corr~unity resources, and
help him to strive for academic achievement.
Parents also significantly reported that the counselor
should refer their children to qualified personnel
if he is unable to meet the student's needs, should
be involved in disciplinary procedures when the children

l3Ibid., p. 560.
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misbehave in school, should be the same sex as the
child, and that the child should work with the same
counselor for more than one year.14
Teachers' Expectations of Counseling
It was quite interesting that there were only three
oi' the 128 teachers who were undecided as to what, role the

counselor should take in the school.

All of the other

teachers answered the questions quite readily and voluntarily
made many comments 'and suggestions concerning the guidance
and counseling department.
An item quite prominent among the responses of the
teachers was negative in manner.

The teachers i'elt quite

strongly that the school counselor should not be involved
"in disciplinary actions on students.

On the whole, the

teachers felt this was a contradiction of the role of the
counselor and, if involved with, would eventually weaken
the counselor in both roles.

Eleven, of the teachers included

discipline in the counselor's role, but four of them
qualified this service only to chronic disciplinary

cases.

The teachers next felt that the primary role of the
counselor was that of counseling.

They felt and looked upon

the counselor as a specialist, not as an administrative

clerk.

They felt that the counselor should be involved with educa-

14Ibid.,

p.

561.

20

tional and vocational type of counseling.

Personal-social

counseling was often suggested but not as frequently as educational or vocational counseling.
The counselor as a consultant was also frequently
referred to.

The teachers felt that the counselor was their

referral source or resource.
Bloom Study Conclusion

In summary the following is how the study of the
Bloom Township's guidance and counseling department saw
the school counselors:

In all of his professional and general school activities the personal characteristics and behavior
of the'counselor should communicate to all of his
publics that his prima:y concern is t~e student.
In this sense then he 1S both to provlde the conditions and to manifest the qualities of ~enuine
friendship, and yet,to maintain his person~l and
professional integr1ty.
The counselor, in cooperation with other school
personnel, is to help the sch?ol t? provide those
conditions and exper1ences WhlCh w111 facili.tate
the students' learning and development processes.
He will strive to help the ~chool in meeting its
stated objectives of educatlng y?ung people to
be personally integrated and soclally responsible.15

III. A SIMILAR STUDY, STATE OF INDIANA
In 1972 the state department of Indiana, Department
of Public Instruction, Division of Pupil Personnel Services,

l5Ibid., p. 564.
------------
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under the direction of Frank R. Disilvestro, conducted a
study of the role of the secondary school counselor in
Indiana.

The study was presented in a paper entitled,

"The Role of the Secondary School Counselor in Indiana
As Described By Superintendents, Secondary School Principals, and Secondary School Counselors."
The purpose of this study is to determine to what
extent school superintendents, secondary school
principals, and secondary school counselors agree
or disagree concerning the role and function of
the Indiana secondary school counselor.16
Through a random sampling procedure, 30 superintendents, 39 secondary school principals, and 90 secondary school counselors were selected for the final
sample to answer a questionaire designed by Jessell and
his associates at Indiana State University in 1972.

The

questionaire included 99 typical counselor . functions

' which

were further divided into 11 areas of concentration.

The

sample field was asked three questions concerning the
functions:

(1) To what extent is the counselor actually

performing this function in the school guidance program?
(2) What is your attitude toward this aspect of the program? and (3) To what extent should the counselor be per-

. 16Frank R. Disilvestro, The R~le of the Secondary
School Counselor ill In~iana As De;cr~bed ]1y Superintendents,
Secondary School Princ~pals, and ueco~dary School Counselors
TUnpublished Research, Department of Publ~c Instruction
Division of Pupil Personnel Services, State of Indiana, '1972) ,
p. 7.
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forming this function in the school guidance program?
As a result of the questions, it was discovered
that the three groups agreed to more of the items than
they disagreed.

The specific groups and their results

follow:
1. Teacher-counselor

cooperation.

felt that this was very importan~.

All three groups

They felt that counselors

should be very actively involved in the activities of the
teachers and let the teachers know how the guidance and
counseling department can be of service to them in their
classrooms and with their students.
2. Appraisal.

Here the groups felt that too much

emphasis was put on giving tests and not enough on interpretation and use of the results in educational and vocational counseling.

3. Career development activities.

The groups felt

that much need was apparent on mDre vocational assessment
and more involvement with community resources.

They felt

that there needs to be more community assistance in this
type of program than is presentlv being utilized by guidance and counseling departments in the state.
4. Discipline.

The groups felt that counselors

were presently not active in this area at all in the schools.
They felt that such areas

as

pulsions, teacher-student

conflicts, other than in a pre-

classroom disruptions, ex-
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ventive capacity,should
counseling department.

not be a part of the guidance and
In other words, counselors should

only be involved with preventive, advisory type discipline
matters.

5. Pupil environmental~.

Should pupil data be

collected, maintained, and disseminated with strict confidentiality?

Yes, all three groups definitely agreed and

felt that the counselors in the state of Indiana were
doing extremely well.

It was not quite agreed on as to

who should be responsible for student records, but indications were that it was a counselor's function.

6. Scheduling.

It was generally agreed that student

class scheduling was a good opportunity for students to
meet their counselors.

But, some counselors felt that the

meeting of students could be done over ffiorerelevant topics
and felt that student class scheduling interferred with
guidance and counseling.
7. Counselor sponsored special projects.

This

was an area where it was felt that the guidance and counseling
~departments were not taking advantage of.

It was felt

that group counseling projects should be more apparent in
the programs and orientation projects should very definitely
become more prominent in the programs.

The only drawback

here was the subjects to involve group counseling in.

The

principals were much more conservative in subject matter than
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the other two groups.

s.

Parent-counselor cooperation.

All three groups

were very strong in their belief that counselors should
become more involved with parent-counselor communications.
Suggestions were made that newsletters sent home to the
parents and home visitations by the counselor should be
very seriously thought about by the guidance and counseling
departments in the state.

9. Counselor research and evaluation.

This was

almost nil in the state as reported in this study, other
than occassional follow-up studies of graduates.

It was

felt that the reason for the lack of this involvement was
the time factor felt by counselors.

But, nevertheless, it

was strongly suggested by all three groups follow-up
studies be performed more as well as development of local
testing norms and surveys of parent expectations or
student attitudes concerning guidance and counseling.
10. Counseling services.

Excellent reports were

recorded about the involvement in educational counseling,
but more involvement was asked for in vocational counseling,
behavior ffiodification,and group counseling.
11. Counselor involve~ent in the school.

Concerning

this section, the superintendents and counselors desired
more involvement in the school, especially as consultants
to the administration, teachers, and students.

Counselors
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indicated that they would like to have more involvement
in the school policy developments, but the principals
felt that the involvement in this aspect of the school
was sufficiently participated in for the time being.

CHAPTER III
THE DESIGN OF THS STUDY
I.

DESCRIPTION

OF INSTRllv1ENTATION

Before a guidance and counseling program could be
formulated a device had to be constructed to survey the
needs of the community served through the program.

The

community served in this ins~T0nce is composed of the high
school students, their parents, the high school faculty,
administration, and the Board of Education of the Western
Boone County Community School Corporation.

The Lnst rumerrt

utili zed vias a questionaire type survey which contained
cOIDrrlonly
accepted activities that characterize the services
of a typical guidance and counseling prog~am.
The instrument used was formulated after careful
review of the related literature dealing with need analysis
of high school students and a perusal of already existing
surveys which had proved successful in their own right.
It was decided, for purposes of clarity, that such an
instrument if used by people ranging from eighth grade
students to the superintendent of schools must be brief,
concise, and to the point.

It needed also to be compre-

hensible to a wide range of reading abilities and be highly
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specific

rather than assume that the toal participant

field already

knew about all the program.

the instrument
responding.

had to be totally accepted by the people
If for example an item was not in accord with

the practices
against

To be effective

of an administrator,

he might become prejudiced

the eritire idea and thus not present a true picture

of his needs.

For this reason each item was carefully

investigated.
Seven
instrument

classifications

(Appendix A).

consultation

and counseling,

and vocational

(both corrective
counseling

These areas were general

in guidance

educational

we~e used in constructing

counseling),

and orientation

were a total of twenty-five
seven areas of concern.

statements

5} No involvement
was decided

covering

indicating

conversely

involvement

In tabulating

any response

type of a dichotomy

indicating

the writer

and
it
Any

is scored

no desire for

Neutral responses

ignored.

to

2) Some

the results

a desire for involvement

purposes,

There

these

a gross dichotomy technique.

is scored minus.

all practical

and

Each item was to 'be responded

at all.

to utilize

punishment

of students.

3) Don't know, 4) Little involvement,

involvement,

plus;

adjustment,

guidance

in one of five ways: 1) Very much involvement,

response

philosophy,

guidance and counseling,

and preventive

techniques,

personal

the

Consequently,

are, for
in this

could assess the degree

of involvement desired.
The questions presented on the survey according to
the area of concern in the guidance and counseling program
are as follows:
General philosophy.
Question 1.

Question 16.

Question 25·

Consulting guidance ~
Question 2.

The purpose of a sc~oolrguidance program
is to help each pupll rlse to the maximum
of his potential in all areas of his being
a human being.
The aims of the guidance program is to
develor the student from strong dependance
to self-guidance, developing a sense of
responsibility for his own behavior.
The school guidance program provides for
individual students from the pre-school
period through a reasonable post-school
period of time.
counseling.
Responsib;lity for pr?viding the guidance
services 1S decentrallzed so that ever,r
teacher on the staff is involved.
J

Question 3·

The school counselor serves as a consultant
to the.admin;strator~ an~ teache:s concerning
educat10nal 1nformat1on 1n relatlon to
curriculum.

Question 4·

The school counselor serves as a consultant
to the ~dminist:ators and ~eachers concerning
career lnformat1on for the1r classrooms.

Question 5·

The guidance program assists teachers in
their efforts to understand students better
and work with them more effectively.

Question 23·

The guidance d~partment carries on continual
follow-uP studles of graduates in order
to find methods of improvement in the school.
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Question

Personal

24.

The school counselor arranges for and
conducts case conferences between teacher
and counselor, teacher and student,
teacher and parent, and parent and student.

adjustment.

Question

6.

Guidance services administer tests as are
necessary to assist the pupil in understanding
himself in his present situation and
lanning his future in light of his needs
physically and psychologically},
interests,
abilities, and limitations.

f

Question

20.

The counselor keeps abreast of all social
agencies in the community and state and
refers students to these agencies when
necessary.

Question

22.

The counselor counsels with all potential
drop-outs and tries to help in reconciling
problems; but, if need be, helps the student
adjust in the outside world if he does
drop-out.

Educational

and vocational

guidance and counseling.

Question

7.

The school counselor has the responsibility
to help the student consider information
about himself as it relates to his future
educational and vocational plans, such as
various test results.

Qu~stion

8.

The guidance department maintains
occupational information to satisfy the
wants and needs of the students.

Question

9.

The parents have an opportunity to discuss
his son or daughter's educational plans
,with the school counselor.

Question

10.

The school counselor has the respon~bility
to help plan with the student the subjects
and activities he needs and wants to take
while he is in high school.
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Question 11.

The counselor makes a continual effort
to acquire current knowledge of higher
education admission requirements and
costs, scholarships, and other financial
arrangements and keeps the student alert
to this information and applications.

Question 12.

The counselor keeps close contact with
students when they apply for post-high
school education in order that they meet
their deadlines.

Punishment: Corrective and Preventive counseling.
Question 13.

The counselor should administer punishment
to the student if it is necessary.

Question 14.

The counselor assists the classroom teacher
in handling problems of discipline.

Question 15.

A guidance counselor does not tell a student
what to do; he assists the student in deciding
what to do.

Guidance and counseling techniques.
Question 17.

The guidance services aid the pupil in
times of personal crisis and the student
should feel free to come to the counselor
with his problems in confidence.

Question 18.

The counselor sets up small groups of
students to discuss openly with each other,
under the supervision of the counselor,
current attitudes that are common among
them.

Question 21.

The counselor continually seeks to make
counseling sessions with students completely
private and confidential.

Orientation.
Question 19.

Orientation of new students to the school
and pupils to the next grade level is an
aspect of the guidance program.
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II. SELECTION AND DESCRIPTION
OF PARTICIPtNT FIELD
The Western
Thorntown,

Boone County

Indiana,

Indiana.

is basically

The school district

acreage

enormous

a rural area of central

itself covers an area equal in

of Boone County.

land acreage,

of only between

are farmers

of the farming

is devoted.

of the mothers

This swall popu-

industry to which much

Most of the students'

city of Indianapolis

there.

parents

corr~ute daily

in order to work in the

Also, as is quite common today, many

are working

mothers.

Many of the high school level students

themselves

either on the farm or in nearby Lebanon,

seat and the only community
Also, Lebanon

its

a total school population

and many of the other parents

to the nearby
industries

it yields

Yet, despite

2000 and 2500 students.

is because

of its acreage

work

of

to the Chicago Public SchoDls and takes in about one

half to three-fourths

lation

Conmun i,ty School District

the county

of any size in Boone County.

is the source of entertainment

and recreation

of any type.
The school
elected

itself is organized

under an

school board of seven members with equal representation

of the district.
executive
business

corporation

There is a superintendent

who possesses

powers

and is assisted

in the central

manager

who administers

no executive

office by a

powers.
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Beginning

1974,

in the fall of

reorganize

the school district will

into two elementary

units, one junior high school,

and one high school.
The high school, to which the present
will house

grades nine through

same structure,

although

twelve.

Also housed in the

separate for all practical

will be the junior high school encompassing
eight.

The administrative

consists

of a principal,

coordinator,

and counseling

director

of guidance

survey

the students

through

twelve

students

a vice-principal

department

was desired

and activities'
The

will be composed

of a

and two counselors.

for the purposes of this research

to

who were going to be in grades nine

for the

1974-75

in the same grades,

the district

grades seven and

for discipline.

and counseling

It was decided

purposes,

structure of the new high school

and a vice-principal

guidance

study pertains,

administrators,

school year, parents

of the

the present high school faculty,
and the Board of Education.

It

that a cross section, both socio-economically

and intellectually,

be obtained

III. PROCEDURE
In late spring of
was constructed

and parents.

FOR DATA-GATHERING

1974,

by the writer

the superintendent

of students

of schools

the questionaire
and reviewed

type survey

with approval

and the Board of Education.

by
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Then the job of creating a plan for dissemination and collection
for the survey began.
In order not to prejudice the results in any manner,
it was imperative that some procedure be developed to assure
that a cross section of students anc parents be obtained.
After much deliberation it was decided to survey the students
through a required course of each grade level since these
classes are grouped heterogeneously.

Therefore, with the

decision of surveying fifty students per grade level, the
writer made arrangements with the eighth, ninth, and tenth
grade English teachers as weLl.as the eleventh grade United
States History teacher to conduct the survey during a
regular class period.

It was then agreed to use other

periods of the day of the same classes to send home with
these students the survey to be filled out by their parents
and returned to the school.

Careful consideration was

given to these students so as not to send home two surveys
to the same parents.

Fifty surveys per class level were

also sent out to the parents.
Because of the relatively small size of the faculty
on the high school level, they were all presented with a
survey as well as all the principals, assistant principals,
superintendent, and the Board of Education.

CHAPTER IV
PRESENTATION AND ANALYSIS OF DATA

This chapter includes an analysis of the data
included

in the instrumentation

to ascertain

of the research in order

an overview of the needs of the guidance

and counseling

program in the Western Boone County Com-

munity School Corporation and the respective roles of
the school counselors.
To facilitate the most orderly and logical presentation

of the data in this study a uniform procedure

will be followed.
will be presented
presentation

The data from each respondent
and evaluated separately.

group

Each item

indicating the percentages of 'involvement

for the counselor will be grouped according to each group
Or function

department

typically ascribed to the guidance and counseling
of a school.

presentation

These functions in order of

are (l) the general composition of a philosophy

for guidance and counseling,

(2) the counselor as a con-

sultant in the various areas of the school, (3) the counselor's
involvement

in various personal adjustment problems of

the students,
and vocational

(4) the degree of involvement in educational
guidance and counseling,

(5) the degree of
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involvement

for the counselor in the area of student

discipline,

both punitive and preventive, (6) the pre-

£erence for various techniques used in guidance and
counseling,

and (7) the degree of involvement for the

counselor in the orientation of new students to the
building.
I. PERCENTAGE OF RETURNS
The first concern in this study was to select an
appropriate

cross section of respondent groups to survey

in order to provide the descriptive information required
for an analysis of need and the role of a counselor in the
Western

Boone County Community School Corporation.

To

survey all students and parents in the school district
would have been ideal, yet it was beyond the scope of this
study.

An attempt was made to select a stratified random

sampling from each of the two groups as the representative
sample for study.

The study sought to achieve a 30 percent

sample of the total number of members in each group.

All

high school faculty members, district administrators,

and

the Board of Education were surveyed in the desire to achieve
100 percent sampling of these groups.
to select the representative

The procedure used

sample for the study can be

found in Chapter II, "Procedure For Data Gathering."
Of the 650 students and the like number of parents
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in grades 8-11 which will compose grades 9-12 in the 1974-

1975 school year, 200 students and 200 parents were asked
to complete the survey.

This was 30.8 percent of the total

student and parent body.

The surveys were distributed

evenly among the four grades, 50 student surveys and 50
parent surveys per grade.

Of the 50 surveys per grade,

grades 8 and 9 both had a 100 percent student return. Grade

11 had a 90 percent student return with 45 surveys returned.
Grade 10 was the weakest return with an 80 percent student
return or 40 student surveys returned.

The total student

body sample returned 185 of 200 surveys and had a 93 per-

cent return.
1he parents of students in grades 8-11 did not
have as high a return as the students.

This, the writer

feels, is because the surveys attached with a cover letter
(Appendix B) were sent home and asked to be returned in
several days.

Because of the time factor for completing

the survey, much prodding was necessitated by the writer
to get as high a return that was received.

Grade 8 parents

were the highest return with an 84 percent return by
returning 42 of ,the 50 surveys.

Grade 10 parents had a

56 percent return with 28 surveys returned, grade 11 was
next with a 54 percent return and 27 surveys turned in,
and finally grade 9 parents only had a 46 percent return
with only 23 returned.

Therefore, the parents of students
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in grades 8-11 returned 60 percent of the 200 surveys
sent out with 120 returned.
The rest of the sampling groups did not have as
much as a return percentage as the students and parents,
except the district administrators.
administrators

Of the eight

in the district who received surveys, six

returned them which yielded a 75 percent return.

Another

group, the high school faculty, responded with a 59 percent
return.

Of 39 faculty members, 23 returned the survey.

Probably the least willing to respond was the seven member
Board of Education.

Only three returned the survey which

resulted in a 43 percent return.
In summary, 454 surveys went out to a possible
rield or 1354.

This was a 33.5 percent average of the

.total field who were surveyed.
out, 337 of them were returned.

Of the 454 sur-veys sent
Therefore, the writer

surveyed 33.5 percent of the possible field and received

74 percent of them back.

This meant that the repre-

sentative field accounted for 24.9 percent of the possible
rield.

II. FINDINGS OF GRADE 8 STUDENTS
It was feared from the onset that grade 8 students
would have two hindrances in answering the survey.

One

was that the survey might be too difficult of a reading

level.

Also, it was feared that since there Iw~no

formal

guidance and counseling service available in the schools
below that of the high school, there might not be enough
knowledge of the program or oneself to recognize personal
needs.

The students were very inquisitive during the

survey and, the writer feels, came to very interesting
results.
The following rank order of the groups covered
on the survey are what the eighth grade students felt
were the most important to the least important of their
present needs for the guidance and counseling department
to be involved with: educational and vocational ~lidance
and counseling and counseling techniques were of equal
importance, the philosophy of operation, personal adjustment, the counselor as a consultant in other areas of
the student's concern, the counselor involved with student
discipline,

and the involvement in orientation.

Philosophy
That the department depend upon a sound philosophy
of operation was of importance to the grade 8 students.
Sixty-five percent felt that the counselor should be
definitely involved with a philosophy with the ingredients
that were spelled out in the survey.
were drastically opposed.

Only 15 percent

Seventy-four percent felt very

strongly that this philosophy of operation contain the
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theorem that the guidance and counseling services should.....
J.
strive to rise each student to ~he maximum of his potentia~
in all areas of his humanity {ND.I)I.

Also, 66 percent

relt that the counselor should aid in developing the student
from strong dependence to self-guidance during high school
(No.16).

Finally, only 56 percent felt it was the respon-

sibility of the department to provide for the student frorr.
a pre-school period to a reasonable post-school period of
time (No.25).

In fact, 26 percent seemed undecided as to

what they thought on this latter issue.
Consultant
Only 58 percent felt that the counselor should
serve as a consultant to various other phases of the
student's life.

Whereas, about 22 percent felt that the

counselor should not be involved with this.

The counselor

serving as a consultant to the classroom teachers in
their efforts to understand students better and work with
theffimore effectively

(No.5) received the student's

greatest approval with 76 percent saying the guidance
and counseling department should be involved with this
particular

kind of activity.

Thirty-two percent were

opposed to the school counselor arranging for and conducting

lThe numbers in parentheses refer to the item on
the survey found in Appendix A of the research study.

7.

.
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case conferences ~n behalf of the student (No.24). ,Another
item they were somewhat opposed to was the idea of decentralizing

the guidance program so that every teacher on

the staff is involved (No.2) with 28 percent not approving.

Personal Adjustment
Sixty-three percent reported that they desired the
counselor to be involved with personal adjustment problems,
but at the same time this does not rank as high a priority
on their list of urgent needs.

Seventy-six percent felt

that in the area of personal adjustment the counselor
should counsel with the potential drop-out and try to
reconcile his problems if possible or help him adjust if
he does indeed drop out of school (No.22).

About a fourth

of these students felt that the department .should not
administer tests as are necessary to assist the understanding
of oneself in the present situation and in the future
(No.6).
Educational and Vocational
This was the area, along with counseling techniques,
that the students felt the greatest need for assistance, 71
percent felt it necessary.
classification
occupational

Of greatest need in this

was the development and maintenance

of

information to satisfy the student's needs (No.S)

with 84 percent deeming this necessary.

Also, closely
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aligned was the need for the counselor to help the student
consider information about himself as it relates to his
future and present educational and vocational plans (No.7)
with 74 percent seeing this as a need for involvement.
Probably the least of their concerns under this grouping
was the idea of the counselor discussing his educational
plans with his parents (No.9) with 26 percent voicing
objection.
Discipline
The counselor being involved with discipline
was not a decided concern of the eighth grade students
with only slightly over half indicating approval and
.about 40 percent not desiring the department to be involved at all.

The most objectionable was. the idea of

the counselor himself administering the punishment with

58 percent saying no involvement (No.1)).

Also, along

with the counselor not administering the punishment himself
he should not assist the classroom teacher in handling
discipline

problems (No.14)·

to discipline
cOunselor

In more indirective approach

(No.15), 84 percent were in favor of ~he

involvement.

Counseling Techniques
Again, this was the highest ranking need indicated
by the eighth grade students with 71 percent voicing
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strong involvement

by the guidance and counseling department.

Serving the student in time of personal crisis and the student
feeling

free to come to the counselor in confidence

was proclaimed
involvement.
counselor

(No.17)

very necessary with g2 percent indicating much
Likewise, 24 percent felt that the school

should have little or no involvement in setting

up small groups of students .to discuss openly with each
other, under the supervision of the counselor, current
attitudes

that are common among them (No.IS).

Orientation
Slightly under half the students, 48 percent, felt
that orientation

of new students to the building involving

the school counselor

(No.l9) was actually necessary.

But,

at the same time, 3S percent were uncertain as to what they
relt of this matter at the eighth grade level.
Summary
The results of the findings of grade 8 can be found
in Table I of the studY·

III. FINDINGS OF GRADE 9 STUDENTS
The results of ninth grade students were quite
revealing

when compared to eighth grade students.

The

ninth grade students ranked the services of the guidance
and counseling

services according to the greatest need to
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TABLE I
PERCENTAGES

OF COUNSELOR INVOLVEMENT

AS INDICATED BY EIGHTH GRADE STUDENTS
I-Very much involvement
2-Some involvement
1 & 2-Average of involvement
3-Don't know

2

1

4-Litt1e involvement
5-No involvement at all
4 & 5-Average of no involvement
NR-No response

3

A. Philosophy

29

5

4

1&2

4&5
36

20

7

48

12

8

20

22

8

65
Question 1

26

Question 16

46
66
16

30

26

28

19

12

38

12

58
Question 2

18

16

20

34

22

24

Question

54

5

10

1

22

16
16
24

36

20

2

16

60

18
22

76

4

8

54
Question 4

6

28

34
Question 3

8

12
14
4
18

40
56

B. Consultant

15
14

74
Question 25

NR

12

2

10
12

2
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Question 23

26

Question 24

!±O

Question 20

2!±

Question 22

,22

D. Educational
and Vocational

1:.0

Question 7

22

Question 8

56

Question 9

!t..8

Question 13

1!±

14

18

25

17

8

26

10

1!±

2l±_

30

8

2!±

12

2

31

12

10

66
48

68

!±2

16

6,

28

4

8

20

6

8

8

10

18

8

22

18

9

11

12

10

!±!± 28
72
22
3!±
56.
18
1Jr.
30

12
1!±

11

19
10
24
22

1!±

---

10

---

17
10
12

7
!±

!±
18

26
12
22
2
10
22

!±

29
40

51

16

4&5

12

71

84

NR

32

76

74

5

18

63

18 70 32

22

I

54

!±O

E. Discipline

6

72

Questi~n 6

Question 12

10

!±6

12

Question 11

!±

1&2

C. Personal
Adjustment

Question 10

3

2

1

48
58

---
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Question 14
Question 15

F. Counseling
Techniques

5

2
1
1&2

3

16

10

'- ~..B.

2~

6

4

19

12

11

18

8

6

2~

16

14

16

12

12

22

38

10

22

38

10·

22
38
60

~

4&5

52

84
.22

Question 17

64

Question 18

16

Question 21

56

G. Orientation

26

Question 19

26

71
82
60

6
10
6

17
10

4

10
24
4
16

72

4
14

48
48

NR

14

h

---

"
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the least need as follows: orientation of new students,
educational
philosophy
techniques

and vocational guidance and counseling, the
of operation, with equal importance to the
of counseling used, personal adjustment

the counselor

or

needs ,

I

as a consultant in various other aspects

student life, and the counselor involved with discipline.

Philosophy
Sixty-five
counseling

percent felt that the guidance and

department

Most important

should operate on a sound philosophy.

in this philosophy should be the idea

that the counselor should help each student rise to the
maximum

of his potentiality

(No.1) with 76 percent

approval.

One fifth of these students felt that the

philosophy

was not important to include

developing

the student from strong dependance to self-

guidance

t he

idea of

(No.16) or provide for the student from a

pre-school

period to a post-school period (No.25).

Consultant
The counselor serving as a consultant received
only slightly more than half of the students approval
ror involvement.

Again, the counselor if he is to

serve as a consultant should do so with the classroom
teacher

in helping the teacher understand the student

better

(No.5) with 70 percent saying that there should
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be involvement.

As with the eighth grade students, the ninth

grade students did not want so much involvement by the
guidance and counseling staff in arranging and conducting
case conferences for the student (No.24), 40 percent ~
against.
Personal Adjustment
This area was not so much of a need for the Dinth
grade students with 61 percent indicating approval for
involvement.

The most objectionable reaction on the

student's part was the counselor involved in counseling
with the potential drop-out (No.22.)

With 70 percent

for , these students would rather see the counselor in-volved with administering tests as necessary to assist
the student in understanding himself (No.6).

They were

Somewhat puzzled as to the involvement of the counselor
in referring when necessary students to community B.nd
state social agencies (No.20).
Educational and Vocational
The second to the highest ranking priority of groups
on the survey was the need for educational and vocational
guidance and counseling.

Also of importance to ninth

grade students under this heading was the need for
the department to maintain sufficient occupational
information

(No.S) with SO percent responding positive

to the survey wh{ch resulted in the highest ranking individual item.

Ranking next in line was the desire for
;

the school counselor to help plan with the student the
sUbjects and activities he needs and wants to take while
in high school (No.10) with 72 percent responding favorably.
The lowest concern under this group was the concern for
counselor involvement in parental consultation concerning
the student's educational plans (No.9) with 26 percent
stating definitely that the counselor should not be involved.
Discipline
The least involvement desired by the ninth grade
students with only 40 percent responding for involvement
I

.was the area of student discipline.

To the contrary,

4g percent felt there should be little involvement, if
none at all.

The strongest was for the indirective type

of discipline

(No.15) with an overwhelming 78 percent

approval of involvement.

They felt about equally opposed

to punitive type punishment by the counselor whether
directly

(No.1)), the lowest ranking individual item, or

through helping a teacher with discipline problems (No.14).
Counseling Techniques
The third ranking group, equal in desire with the
philosophy of operation, was the concern for the techniques
Used in counseling, receiving 65 percent positive approval
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from the students.
in the techniques

The students found the greatest need
of counseling with the counselor helping

the student in times of personal crisis and the student's
feeling of freedom to come to the counselor in confidence
(No.17).

Sixty-eight percent thought this of vital

importance.

They seemed somewhat reluctant for small

group counseling

sessions (No.lS) with 38 percent responding

negatively.
Orientation
The highest concern of the ninth grade students,

68 percent for, was the desire of the guidance and counseling
department
students

to be involved with the orientation of new
(No.19).

Evidently they felt a great need for

this as a result of their first year in high school.
Summary
The results of the findings for grade 9 students
can be found in Table II.
IV. FINDINGS OF GRADE 10 STUDENTS
Counseling techniques were of most critical to
tenth grade students with the involvement in discipline
being of least importance.

In rank order from the most

desired to the least desired, the following other groups
fell into the tenth graders spectrum of needs: the philosophy
of operation

and educational and vocational guidance and

50

TABLE II
PERCENTAGES OF COUNSELOR INVOLVEMENT
AS INDICATED BY NINTH GRADE STUDENTS
4-Little involvement
5-No involvement at all
4 & 5-Average of no
involvement
NR-No response

I-Very much involvement
2-Some involvement
1 & 2-Average of involvement
) -Don't know

2

3

4

27

16

11

20

6

14

28

12

10

2!J-.

30

10

28 .

20

12

28

16

1

1.7
!±6

65

Question

1

Question

16

!±O 68

Question

25

26

B. Consultant
Question

2

Question 3
Question 4

76

30
42

;22 663!±
;28 26

64

18

4

10
10
20
10
25

55 .
12

8

,19

20

50
28

NR

4&5

1&2

A. Philosophy

5

14
30

18

12

16

16

16
20

4

!±

---
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1

2
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1,_

22

10

10

26

20

14

1~

26

20

25

19

4&5

1&2

Question 5

2~

Question 23

20

Question 24

16

C. Personal

70
56

61

Adjustment

4

2J±

30

14

Question 20

26
1+-4

20

14

12

Question 22

D. Educational

J±O

27

13

11

Ill:

10

' 10

20

10

4

28

12

16

16

~

10

Question ~

50

QUestion 9

22

Question 10

2.6

2!±

1~

14

Question 11

1~

2~

1~

12

Question 12

22

12

11

16

10

20

16

10

Question 13
Question 14

10

16
26

9

1

12

---

6

---

10

2

10

-----

26
20
6
20
10
22
32

1

48

40
6

10

10

60
2~

6

22

2!± 68

E. Discipline

---

20

Question 7

62

14

22

67

72

18
20

64

60

10

10

12

80

20

~O

22

and Vocational

---

40

1~

50

10
24

Question 6

70

10
20

34

26

NR

2

16

48
64

22

40
62

2
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1

2
1&2

Question 15

68

3

4
4&5

10

4

10

78

F. Counseling
Question 17

10

26
20

14

8

68
Question 18

10

22

52
Question 21

6

8

38

30

14

38

18
30

68

8

10

68
Question 19

14
22

72
G. Orientation

16
38

18

54

10
18

28

24

13

13

65
48

8
18

22

42

Techniques

5

14

8

10
18

NR
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Counseling tied for second concern, personal adjustment,
the counselor in the role of a consultant, and the
orientation of new students to the building.
Philosophy
This was equal to the desire for educational
and vocational guidance and counseling, each receiving

73 percent of approval for counselor involvement.

Under

the philosophy, they thought it important for involvement
of guidance and counseling services in helping the students
rise to their maximum potential in all areas of humanity
(No.1) with 88 percent saying there should be involvement
and only 8 percent indicating no involvement.

They were

-rather puzzled with 33 percent responding "Don't know"
·on the period of time a counselor should be concerned
with their development (No.25).
Consultant
The involvement of other people in their problems
was rather low in the ranking.

Sixty-one percent desired

the counselor to get involved with the consultation aspect.
But, on the other hand, almost a fifth responded negatively.
The implications are that the tenth grade students do not
want too many people involved with their problems.

As

with the ninth grade students, if there is involvement, it
should be with teachers (No.5).

They were hesitant to
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decentralize
(No.2) •

guidance services to involve teach~rs, though

Only one- half of the students thought this was

necessary.
Personal Adjustment
About half way between in the ranking was the need
for personal adjustment aid with 69 percent indicating a
real need.

It was interesting that the most important

need or concern was with the potential drop-out (No.22).
Seventy-eight

percent indicated that the counselor should

be involved with working with the potential drop-out, as
well as the actual drop-out.

It was puzzling to a fourth

of them, though, whether or not the department should
tests as are necessary to asslst
th e student
adm'~n~ster
.
.
in understanding

himself (No.6).

It is the opinion of

the writer that some of these age students probably fear
a discovery of what the student feels is private through
testing.

They most likely feel that the counselor will

know only what the student wants him to know.
Educational and Vocational
Again, the highest ranking individual item fell
under educational and vocational guidance and counseling.
It was that the department maintain sufficient occupational
i nformation

A vast majority of 93 percent thought
(No.8).

tho~s very necessary.

About a third disapproved of parental
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consultation

on the student's educational plans (No.9).

Discipline
The area of discipline was the least desirable on
the part of these students.

Only 42 percent voted approval

with 50 percent saying little, if any, involvement.

Here,

again, the implications are that the counselor should be
involved in helping them through indirect disciplining
(No.15) rather than administering it directly (No.13) or
even be involved with direct discipline at all (No.14).
Counseling Techniques
Eighty-eight

percent felt that under this group

the counselor should be involved and be available in
confidence to aid the student in times of personal crisis
(No.17) which evidently is a more pressing need of these
students.

But, at the same time, these students are highly

concerned that their counseling sessions be completely
private and confidential
responding

(No.2l) which with 91 percent

favorably makes it next only to No.8 in the

largest, most important single item.

Probably because

of the highly private and confidential nature of their
involvement

in time of crisis, only 5S percent thought

it important for small group counseling (No.lS).
Orientation
Orientation was not as much concern to these students

with just 58 percent approving of a need.

In fact, this

area (No.19) created the most undecided responses with

35 percent responding "Don't know.w
Summary
The results of the findings for grade 10 students
can be found in Table III.

v.

FINDINGS OF GRADE 11 STUDENTS

For eleventh grade students who are entering their
senior year of school, their future becomes a very important
need in their lives.

Educational and vocational guidance

and counseling ranked the most concern.

The rest of the

groups ranked in order of greatest need in the following
manner:

counseling techniques, philosophy,personal

justment, orientation,

ad-

consultation, and finally discipline.

Philosophy
Closely following the concern for the techniques
of counseling used in rank order was the philosophy of
operation.

There were strong indications for all three

aspects of the philosophy which were included in the
survey, namely the need to rise to the maximum of potentiality
in all areas of humanism (No.1), 87 percent in favor, to
develop from strong dependance to self-guidance (No.16), 77
percent in favor, and to provide for individual students
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TABLE III
PERCENTAGES

OF COUNSELOR INVOLVEMENT

AS INDICNrED BY TENTH GRADE STUDENTS
h-Little involvement
5-Nc involvement at all
4 & 5-Average of no
involvement
NR-No response

I-Verv much involvement
2-Some i.nvolv emerrt
1 & 2-Average of involvement
3-Don' t know

NR

3
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1mpor
ence,
.
t

th e co unee 1 or

S10U

1

Id

to the stu ent s teaCllers 1n t he
1,.

•

eachers' efforts to understand the students better and

..~1th them more effectively Ulo. 5) having achieved
'Work .
rcent of the students support. Eighty-five percent

~7 pe

-also

f

e t that
1

the counselor

m1nistrators

the ad .

mation (No.4).

should

be involved

vvith

and teachers concerning career infor-

The area under consulting guidance and

e lng where these students came.on strong against
couns I'
epartment's i~olvement, 33 percent against, was

the d

ntral1r.ing the guidance services

dece .

on the staff is i~olved

(No.2).

SO

that every teacher

About a fourth of them

undecided about the department carrying on co~inual
'Were
fallow_up studies of gradu~es in order to find methods
of 1mprovement
.

Personal

in the school

(No.23)·

Ad justrnent

About midway in the ranking of priorities was the
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area of personal adjustment with slightly under threefourths of the students, 73 percent, indicating that there
was enough need recognition for counselor involvement.
Again, all three items under this grouping are closely
related in their urgency of need involvement.

The

need for drop-out counseling (No.22) slightly surpasses
the other two of administering necessary tests to help
the student in self-discovery

(No.6) and referring to

social agencies in the community and state when necessary
{No.20}.

The percentage of involvement indicates the

first at 76 percent with the last two following at 71
percent each~
Educational

and Vocational

The educational and vocational needs ranked of
most concern with 85 percent desiring the guidance and
counseling department to serve in this manner.

Of most

concern was the availability of occupational material
to satisfy their wants and needs (No.8).

With 92 percent

seeing involvement of the counselor in this area of their
life, this appeared to be the most desired single individual
item on the survey.

Also closely aligned with this is

.91 percent of the students indicating that the counselor
has the responsibility

to help in planning with the student

the subjects and activities he is to engage in while in
high school (No.lO).
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Discipline
The students at this level were very much opposed
to this area of involvement by their counseLor-swi.t.honly
42 percent favoring involvement.

Although, they did see

very strongly that the counselor does not tell a student
what to do; he assists the student in deciding what to
do (No.15) with ,91 percent saying that this is true.
Seventy-one

percent, slightly under t.hr ee-Tour-t.hs
, were

very much against the counselor administering any type
of discipline

(No.13) or assisting the classroom teacher

with his matters of discipline (No.14), 67 percent against
the latter •
.Counseling Techniques
With 79 percent, the second highest ranking was
concerning the techniques used in counseling.

These

students, too, are concerned with the privacy and
confidentiality

of counseling sessions (No.21) as well

as being able to see a counselor when the student needs
him in times of personal crisis (No.1?).

Again, as a

point of repetition, about a fourth of these students
indicated that the counselor should not be as involved
in arranging

small group counseling sessions (No.IS).

Orientation
Orientation appears to be somewhat necessary in

63
the eyes of these students (No.19) with 71 percent indicating
a need for counselor involvement

and onlv 9 percent voicing

any real objections.
Summary
The results of the findings of grade 11 students can
be found in Table IV.
VI.

A COMPOSITE

OF STUDENT FIlmINGS

When combining the results of st~dents in all four
grades, it was very apparent that they felt the most
important

role for the school counselor was that of an

educational

and vocational

counselor.

This was followed

in r-ank ord.er by the counselor a'I.'>Jareness
of certain
counseling
students

techniques.

On dON11 the rank ordering, the

felt there was a great need concern in the

following:

the philosophy

of organization of guidance and

counseling,

personal adjustment

orientation

of new students to the building, the counselor

as a consultant

problems of the students,

in various other phases of student life,

and finally the need for counselor involvement in student
diSCipline

which the students found no apparent need for

the guidance and counseling

department.

Philosophy
The philosophy

of the guidance and counselin~

,_'"1

6L~
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department

ranked third in order of importance to all the

percent f e.t
.. be a
student body'. .eventy
S
1 th.ere sh ou Id
," ,.y wnC
,nvolved the ,terns a n t e survey; whereas
ph11o"'oY')h I' h .
.'
h
14 percent were against the items. Seventeen percent were

,

. _ lC1ad as to what they thought.
und~c"
The purpose of a school guidance program, 80 percent

of the

students agreed, is to help each pupil rise to the

of his potentiality
rnaX1rnum
.

71

(No.1).

At the same time,

percent also felt that the aims of the guidance program

is to d

eve lop the student from strong dependance to self.

a sense of responsibility for his

gu'd
1 anee, developing

Whereas, slightly better than half

own bel
.
- 1aV10r
(No .16) •
; e students, 5a percent, felt the sch~ol guidance
of th
gram provided for individual students from the prepro
school perl0d
.
through a reasona.'1.·1
e po~ t -sc hI'
DO
per,o d
lme (No.25). A little more than a fourth of these
of t'
students were soroewhat puzzled by the latter, 28 percent
answered "DonTt know."
Consultant
This role of the counselor in the school ~s
equal in importance as the orientation of neW students
to the building,

each receiving 61 percent of the

students' approval.
felt definitely
as

AlthOUgh, 21 percent of the students

that this ~s

not the role of the counselor

compared with 13 percent of students objecting to the

68
orientation

of new students as a function of the guidance

and counseling staff.
The students, as a whole, felt that the counselor
w

should

be

l'

nvol,re.,d
as a

consu ,an~ W1, "eaclers 1n order
It"
th t
1
.

that the latter could understand students better and work
with them more effectively

(No.5), 77 percent in agreement.

Also , th,ey felt that the school cOUDse 1or shou 1d serve as

a consultant

to the administrators

career information
for.

for the classrooms (No.4), 67 percent

Closely follo~ng,

school counselor

se~es

tors and teachers

lat definitely

foll~_up

65 percent also felt that the
as a consultant to the administra-

concerning educational information in

relation to curriculum
tl'

and teachers concerning

(No.3).

Sixty-twO percent felt

the department should carryon

continual

studies of graduates in order to find methods

of improvement

in the school (No.23)·

Somewhat in disagreement

The students were

with the survey in that 49 per-

Ceht was all that agree that the counselor arranges for
and conducts

case conferences bet~en

teacher and counselor,

teacher and student, teacher and ~rent,

and parent and

Also, only 42 percent felt that the
student (N0.24 ) •
guidance services should be decentralized so that every
teacher on the staff is involved (No.2).
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Perso
_ na I' Adjustment
Personal adjustment counseling needs were still of
importance

to the students, but fourth in their list of
Sixty-six percent felt a real need for the

priorities.

counselor to be involved as compared with only 18 perCent feeling there was real concern for the guidance
and counseling
department,

department to be involved.

In this specific

the drop-out problem was of most concern with

e students.
Seventv-three percent felt that the school
th
counselor should counsel with all potential drop-outs and
try to help in reconciling problems, but, if need be,
help the student adjUst in the outS1'de war ld 1"f he does
Only 14 percent objected to this kind of
drop_·ou-t (J11.1\0. 22) •
by the counselor.
act"lVlties
"
Sixty-eight percent felt that the next concern for
the

counselor

in this classification .as the need to ad-

~ster tests as are nec.ssary to assist the ~pil in
min'
understanding himself in his present situation and planning
his f u~ure
'
't eres t s, a b'1I'1t1es,
'
in light of his nee d s, 1D
Twenty percent felt this not
and I"lmitations (No.6).
necessary at all.
Finally, the least concern of the students, *lthough
a little over half felt it necessary (58 percent), was the
idea of the counselor keeping abreast of all social agencies
in the community

and state and referring students to these
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~ lCles
when necessary (No.20).
.

ager

Although, there were

about a fourth of these students (22 percent) who were
undecided about this latter item.
Educational and vocational
This was the highest ranking priority of all the
_
.eventy-four percent of the students felt that
student~~• S
this was the major role of the school counselor. Of
_, most stude~B, B7 percent, felt that it was of
Coursp.
utmost importance that the ~idance department maintain
occupational

information to satisfy the wants and needs

of the students (No.g).

At the same time, 7g percent

also felt that the school counselor has the responsibility
to help plan with the student the subjects and activities
he n~eds and wants to take while he is in high school
Whereas, 76 percent wanted the school counselor
(No.lO) •
to help ~en the student is considering info~ation about
al
as it relates to his future e ucat10n
and vocational
himself
d
.
plans by relating and explaining various test results (No.7).
Most undecided

items were about the counselor making a

1nual effort to acquire current knowledge of higher
Cont·
educat'10n admission requirements an d costs, sc h0 1arships,
and other financial arrangements (No.ll) and a counselor
p1ng close contact with students ~en they apply for
kee .
post-high school educational experiences in order that
th

ey meet their deadlines (No.12) with 17 percent each
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answering

nDon't know."

responses

indicated

About 26 percent of the student

that the counselor

should not give

the parents

the opportunity

to discuss their childfs

educational

plans with the school counselor

(No.9),

although,

66 percent voiced the opinion that the

counselor

should.

Discipline
Forty-four

percent

of the students were all that

agreed that the school counselor
student

discipline

the rank ordering
percent

of the students'

matter

a guidance

needs.

counselor

best method

a4

of discipline,

of counselor

in-

percent

in the

still felt that

does not tell a student what to

the student

the counselor

behave.

on

In fact, 46

to the low vote of confidence

do, but assists

in deciding what, to do.

Other

helps a student decide what is the

of behavior,

but does not tell him how to

In the same item (No.15) only 12 percent disagree.
Sixty-five

counselor

percent

definitely

should not administer

even if it is necessary
that the counselor
teacher

a final position

in

and only 10 percent were undecided.

Contrary

words,

which indicated

felt that it was unnecessary

volvement,

overall

should be involved

in handling

indicated

punishment

that the

to the student

(No.13), and 62 percent also said

should not even assist the classroom
problems

of discipline

(No.14).
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Counseling Techniques
Next to educational and vocational guidance and
counseling,

counseling techniques were of much importance

with 73 percent agreeable and 18 percent not.
go percent

In fact,

felt that the guidance services should aid

the pupil in times of personal crisis and the student
should feel free to come to the counselor with his
problems in confidence (No.1?).

Also, equal number

felt that the counselor should continually seek to make
counseling sessions

wj_

th students cornpletely private and

confidential (No.21).
Only slightly more than half, 58 percent, felt
that the counselor should set up small groups of students
to discuss openly with each other, under the supervision
of the counselor, current attitudes
them (No.18).

t hat

are common among

Twenty-seven percent indicated that this

was not at all necessary, while 15 percent more were not
quite sure about \",hatthey felt

0

Orientat:Lon
Orientation of new students to the school and pupils
to the next grade level was not considered in the rank order
the most pressing need of the students (No. 19).

Only 61

percent felt the need of the guidance and counseling department, ,,,hi1e 13 percent were against it and 26 percent had
not made up their minds.
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Summary
The complete summary of the findings of all the
students can be found in Table V.

VIr.

FINDINGS

OF GRADE [5 PMZEr>JTS

Grade S parents felt that the most pressing service
that a school counselor could offer would be that of an
educational and vocational counseling service with 80 percent feeling this way and only 4 percent objecting to it
completely.

This was f'oLl.owed vvi th 7.5percent thinking

that a philosophy of operation was important, and so on
as follows in rank order of importance: 71 percent in
favor of the counselor as a consultant in various other
phases of student life, 69 percent in favor of involvement
in the orientation of new students, 68 percent in favor

of the techniques used in counselin~, 65 percent in favor
of the counselor as a help in personal adjustment problems,
and, finally, 53 percent in favor of the counselor involved
in student discipline.

Philosophy
The parents of eighth grade students were very much
in favor of the purpose of the school guidance program being

to help each student rise to the maximum of his potentiality
(No.1) and the aims being to help each student develop from
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TABLE V
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OF PERCENTAGES
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NR-No response
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3-Donft know
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strong dependence to self-guidance (No.16) with 81 percent
indicating agreement for both.

Also, 65 percent felt that

the school guidance program should provide for individual
students from the pre-school period through a reasonable
post-school period (No.25).
Consultant
Seventy-one percent thought that the counselor
should serve as a consultant to various other people
in the school who service the student.

Leading the

list, the counselor should serve as a consultant to
the administrators

and teachers concerning career infor-

mation (No.4) with 82 percent of the parents in agreement.
Also, very closely following, 7S percent felt the counselor
should also serve the teachers in their efforts to understand the students better (No.5).
Just little over a fifth of the parents were
undecided about the counselor serving as a consultant
to the administrators

and teachers concernin~c:» educational

information in relation to curriculum (No.3), although,

66 percent felt that this was necessary.

Also, 21 percent

were unde~ided about the guidance and counseling department
carrying on continual follow-up studies of graduates in
order to find methods of improvement in the school (No.2)},
although, again 72 percent felt it of importance.

7E~

Personal Adjustment
This was not as high on the eighth grade students'
parents concern of priorities, but still a majority of
them thought the counselor should be involved.

Twenty-

five percent were undecided.
There were gl percent that felt that the counselor
should administer tests as are necessary to assist the
student in understanding himself (No.6).

An overwhelming

34 percent did not know if the counselor should keep
abreast of 8..11soci8_l agencies in the community and st.a t e
and refer t.he students to these agencies when necessary
(No.20) •

Educational

and Vocational

This again was their highest priority of needs.
Ni.nety percent felt definitely that it was the counselor's
role to help plan -vd th the student his education~-l and
social activities while he is in high school (No.IO).

Next,

84 percent felt that the counselor should discuss with

the parents the educational plans of their son or daughter.
'I'hd s was a little different from what the students felt.

The most undecided item was that the counselor should make
a continual effort to keep abreast of higher education
information

(No.ll) with 26 percent answering "Don't know."

Discipline
This rell in last place on the order of priorities with
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only 53 percent indicating approval.

The most objectionable

item was the counselor assisting the teacher with problems of
discipline in the classroom (No.14) with 40 percent objecting.
The counselor assisting the student with discipline problems
through h'elping the student himself decided what is right
and wrong (No.15) was most tasty to the parents with 79
percent agreeable.

Twenty-six percent were unsure as to

the counselor administering discipline himself when it
was necessary (No.13).
Counseling Techniques
This followed closely with the involvement of the
counselor in orientation.

Seventy-nine percent felt that

the counselor should aid the student in times of personal
crisis with confident style (No.17) and 77 percent also
felt that the counselor should continually seek to make
sessions with students completely private and confidential
(No.2l).

Only 50 percent felt the counselor should work

with students in small groups (No.lg).
Orientation
The orientation of new students to the building and
to the next grade level received 69 percent approval from
these parents.

But, 21 percent were undecided and 10 per-

cent objected to this involvement by the counselor.
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Summary
A summary of the findings of grade g parents can
be found in Table VI.

VIII. FINDINGS OF GRADE 9 PARENTS
The parents of grade 9 students wer-e overwhelmingly
in support of the counselor serving as an educational and
vocational

counselor with 91 percent favoring the role

and only 6 percent not.

Falling to 79 percent in favor,

the role of the counselor in the orientation process of
neirvstudents was second on these parent r s priori ties of
Concern

f'o LLowed

very closely with the follmfling: the

role as a consultant, 78 percent, the philosophy of
operation and personal adjustment role, both 77 percent,
and the techniques of counseling, 75 percent.

Finally,

only 54 percent felt the counselor should be involved with
diSCipline.
Philosophy
The highest priority for a philosophy of operation
with 87 percent in agreement was the purpose of the school
guidance program (No.1).

Next, with 83 percent in agreement

.was the aims of the guidance program (No.16).

Finally, only

60 percent thought that the provisions for student care
responsibilities

for the counselor (No.25) were important to
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be included
percent

in the philosophy

of operation.

Twenty-two

did not agree with the latter.

Consultant
The ninth grade parents

felt that the counselor

could serve best as a consultant
in their efforts
in favor

of student

first to the teachers

understanding,

{No.5}; second to administrators
matters

92 percent
and teachers

concerning

educational

87 percent

(No.3); third to the administrators

concerning

career information

(No.4) and to everyone
in setting

school

up case conferences

through

(No.2));

follow-up

all teachers

not in agreement

student

to aid in helping the

(No.24); fourth in improving
studies of graduates,

on the staff, 60 percent

of decentralization

the

69 percent

the guidance

In fact, the latter was the most objectionable
percent

7g percent

for the students,

and fifth by decentralizing

to include

and teachers

involved with the particular

also 78 percent

student,

dealing with the curriculum,

services
(No.2).

with 21
of guidance

services.
Personal

A1justment

Testing

was the most concern of these parents with

82 percent

indicating

that the guidance services

administer

tests as are necessary

of himself

(No.6).

should

in student understanding

Also, slightly over three-fourths

of

these same parents, 78 percent, felt that the counselor
should pay particular attention to the potential dropout (No.22).

Twenty-six percent felt that it was not

the counselor's responsibility to keep abreast of all
social agencies in the community and state and suggest
referrals when necessary (No.20).
Educational and Vocational
This was by far what the ninth grade parents felt
the role of the counselor should be.

In fact, 100 percent

of the parents felt that the most important phase of this
role vms to dis cuss w'ith them their son f s or daughter's
educational plans.

At the same time, they felt, 95 percent,

that the counselor should make continual efforts to
acquire current knowledge of higher education (No.11).
Ninety-one percent of these parents felt it was
also important to maintain sufficient occupational
information

(No.8) and help plan itliththe student his

educational and social activities in high school (No.lO).
Eighty-seven

percent felt too that it was important that

the counselor, after administering various tests to the
student, help him consider this information about himself
as it relates to his future educational and vocational
plans (No.7).

Finally, 82 percent felt that the counselor

should also keep close contact with the student after he
applies for post-high school education (No.12).
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Discipline
Just over half of the parents of ninth grade students
were interested in the counselor being involved with discipline,
then only in an indirect, non-punitive manner.

Ninety-two

percent of the parents thought definitely that the counselor
should help the student in an indirect way establish his
own set. of explicit behavior patterns by allowing the student
to talk over his behavior with the counselor and the counselor
not telling the student, but assisting the student in what
While, at the same time,
the student should decide (No.I5).
43 percent felt that the counselor should not be involved
in helping the teacher with classroom discipline (No.14), more
than half, 57 percent, felt definitely that the counselor
should never directly administer student discipline even
when necessary.
Counseling Techniques
Should the guidance services aid the student in
times of personal crisis by making the student feel free
to come to the counselor in confidence?

Eighty-three

percent felt this of necessity was very important (No.1?).
While, also, 82 percent felt that all counseling sessions
with the students should be completely private and strictly
confidential

{No.2l}.

Only 60 percent felt that small

group counseling was of importance (No.18).

In fact, 26

percent became somewhat disagreeable \.,i
th the idea.
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Ori.entation.
To the parents
orientation
next grade

of these ninth grade students,

of new students
level

to the building

(No.19) was very important.

79 percent felt it important
second

priority

and counseling
objected

and to the

in their

In fact,

enough to include

it as the

list of needs from the guidance

department

of the school.

Only 9 percent

to the idea.

Summar-y

The summary
can be found

of the findings

of grade 9 parents

in Table VII.

IX. FINDINGS OF GRADE 10 PARENTS
The parents
apparent

need for the guidance

than the previous
number

order

two grade parents.

and vocational

on the survey with
seven percent
the students
at 86 percent

was to include
88 percent

agreement

the

again was seen as an
with 90 percent

role.

Then the next

the philosophy

agreeing

next saw the techniques
as important,

department

Of course,

counselor

this as the most important
of priority

found more

and counseling

one role of the counselor

educational
seeing

of grade 10 students

followed

to this.

proposed
Eighty-

of counseling

with

by very close margins

the counseling

with personal

88
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adjustment problems.

At S5 percent, orientation was seen

as a important aspect of guidance and counseling also.

The

counselor as a consultant in various other aspects of student
life was second from the last priority, but, nevertheless,
had 73 percent of these parents agreement for involvement.
Finally, dnly 65 percent felt that the counselor should be
involved with the disciplining of students.
Philosophy
It was almost unanimous, at 97 percent in favor,
that the aims of the guidance pro~ram should be to develop
the student from strong dependance to self-guidance (No.16).

While, at 90 percent agreement, many found that the
purpose of the guidance program should be to help each
student rise to the maximum of his potentiality (No.1).
Only

7a

percent felt that the guidance and counseling

department should be concerned with the child from a
pre-school period through a reasonable post-school period
(No.25) •
Consultant
The most important phase of the consulting work
of the school counselor, 79 percent of these parents
indicated

,

was to the administrators and teachers con-

cerning career information (No.4)· Also,

7a

percent

indicated that the counselor should also be a consultant
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in improving the school

by

carrying on continual follow-

up studies of graduates in order to find better methods
in the school.

This form of consulting (No.23) had only

11 percent of the tenth grade parents bothered as to

what they thought as we Ll,as 11 percent objecting.
most objectionable

The

phase of consulting by the school

counselor was to the administrators and teachers concerning
educational information in relation to curriculum (No.3)
with 29 percent voicing objections.
Personal Adjustment
An overvvhelming 93 percent felt that the school
counselor should administer tests as are necessary to
assist the student in unclerstfmding himself in his present
situation and planning his future (No.6).

They also felt

very positive about the counselor keeping abreast of all
social B.gencies in the community and state and referring
students to these agencies 1rJhennecessary (No.20) and
about the counselor counseling with all potential dropouts and try to reconcile their problems (No.22) with $2
percent favoring both.
Educational and Vocational
This phase of guidance and counseling the tenth
grade parents felt very strongly about.

Ninety-three

percent of the parents felt that they should be very
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concerned
guidance

about three phases
and counseling.

of the school
mation

counselor

about himself

and vocational
the planning

plans

of the educational

and vocational

One of these was the responsibility
to help the student

as it relates
(No.7).

consider

infor-

to his future educational

The other two phases were

with the student

the s~bjects and activities

he needs and wants to take wh i Le in high school and counseling
with him about this (No.IO) and the counselor

making a

continual

of post-

effort to acquire

high school
strongly,

education

92 percent

current knowledge

(No .11).
favoring,

'1'11ey
also felt very
that the counselor

keep close contact with students
post-high

school education

deadlines

(No.12).

should

~ilienthey apply for

in order that they meet their

Discipline
An astounding
a guidance

counselor

but he assists

96 percent

does not tell a student what. to do,

the student

in deciding what to do (No.15).

Also, a little more than half,
counselor
discipline

should be involved
problems

only 42 percent
punishment

of the parents felt that

57 percent, felt that the

in helping the teacher with

in his classroom

(No •HI_ );

felt that the counselor

directly

to the student

whereas,

should administer

(No.1)).

In fact,

47 percent of the parents were strDngly against the
counselor

being involved

with that type of activity.
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Counseling

Techniques

Ninety-six

percent,

that the counselor
counseling

(No.?l).

in time of crisis and treat

in confidence

the counselor

counseling

indicated

should be available for personal

to the students

the sessions
favored

almost completely,

sessions

Also, 93 percent

(No.17).

continually

completely

seeking to make

private and confidential

Again, the least favored in the classification

was the setting up of small group counseling sessions
(No.la) with 71 percent in favor.
Orientation
Eighty-five

percent of the parents were in agree-

ment that the guidance
be involved

and counseling

department

very much in the orientation

should

of new students

to the school and pupils to the next grade level.
11 percent

felt this not a function

of the guidance

Only
pro-

gram.
Summary
The summary of the findings

of grade 10 parents

can be found in Table VIII.

x.

FINDINGS OF GRADE 11 PARENTS

Over three-fourths
level of students

of the parents of this grade

felt the counselor

should be very much

95
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involved with the following activities: educational and
vocational counseling of the students (79 percent), philosophy of operation (7S percent), consultant activities

(78 percent), personal adjustment counseling (7S percent),
and counseling techniques used (77 percent).

Sixty-seven

percent felt that the counselor should be involved with
the orientation of new students; whereas, only 60 percent
felt that the counselor should be involved with student
discipline.
Philosophy
Eighty-nine percent of the eleventh grade parents
felt. that the purpose of a guidance and counseling program
should encour;:lgeeach and every student to rise to the maxi.~·
mum of his potentialit.y- Bu.t, at the same time the most
disagreement in this section came vd th the.purpose of the
program (No.1) w.it h 11 percent saying that there should be
very little involvement if none at all in this type of
activity by the counselor.
Also, with 82 percent indicating favorable involvement
of the counselor, the parents felt that the aims of the guida.nce progr?-m should be to develop the student from strong
dependance to self-guidance, developing a sense of responsibility for his own behavior.

Thirty percent were undecided

as to the guidance program providihg for individual students
from the pre-school period through a reasonable post-school
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period of time (No.25).
Consultant
Eighty-nine percent felt that the most important
consulting type of activity should be to the administrators
and teachers concerning educational information in relation
to the curriculum (No.3).

This should also be followed by

providing career information to the administrators and the
(No .h) wi.t.h

teachers

2i2

percent nodding favorably.

Eighty-

one percent also felt that the guidance program should assist
the teachers in their efforts to better understand the pupils
they teach (No.5).

They most strongly opposed the counselor

carrying on continual follow-up studies of graduates (No.2J)
with 18 percent against it.
Personal Adjustment
The most important aspect to these parents was that
the counselor adrninister tests as are necessary to help the
student better understand himself (No.6) with
favor.

a5

percent in

Also, 7$ percent felt the counselor should identify

and wor-k with the potential drop-out (No.22) • Eighteen percent felt that the counselor should not keep abreast of the
state and local social agencies and refer students when
necessary

(No.20).

Educational and vocational
The school counselor, $9 percent said, has the
responsibility

to help plan with the student the subjects
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and acti vi ties he needs and wants to take while he is in
high school (No.lO).
the coun aeLor

1a.'"~

1
1.-

Eighty-two percent felt also that

))_ 1,l. 'CY
the i....
e, ~)
c P on s l'1'
1-

tJoe

h 1p

h

G 'e

>

st.uderit.
'.J.

consider inforrration about himself as it relates to his
futur-e (No.7).

At the same time, 81 percent felt that the

counselor should also maintain occupational information for
the student (No.8) and give the parents an opportunity to
discuss their students educational plans with the counselor
(No.9).

Slightly over one-fourth of the parents, 26 percent,

were sorr.ewhat

puzzled as to whether or not the counselor

should keep close contact with the students when they apply
for post-high school education in order that they meet
their deadlines (No.12).
Discipline
The parents were in favor of preventive type discipline
(No.l5), with 85 percent in favor.

But, only 37 percent

felt that the counselor should directly administer punishment
even if he deems it necessary (No.1)).
Counseling Techniques
These parents felt that the students should feel free
to come to the counselor in confidence during times of personal
crisis (No.17).

An equal percentage, 85 percent, also felt

that the counselor should continually seek to make sessions
with the students private and confidential (No.21).

The
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most disagreeable item with 23 per-eeriedisapproving was

vli th

the counselor setting up and working with small groups of
stUdents with problems common among them (No.lS).
Orientation
Sixty-seven percent of the eleventh grade parents
were in agreement that the counselor should be involved
"dth the orientation of new students to the building and.
students to the next grade level (No.19).

Fifteen percent

were opposed to the counselor's involvement in the orientation process.
Summary
The summary of findings of grade 11 parents can be
found in Table IX.
XI.

A COMPOSI'l'E OF PA.HENTS FINDINGS

When combining the results of the parents of students
in all the four grades, it was very apparent that they felt
the most important role of the school guidance and counseling
department was educational and vocational counseling.

Eighty-

four percent of the parents felt that the counselor should have
as his foremost responsibility the educational and vocational
guidance of the students.

Only 6 percent felt that the coun-

selor should not be involved with this activity.

With 79

percent in agreement, the philosophy with its purposes, aims,
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TABLE IX

PERCENTAGES
INDICATED

OF COUNSELOR INVOLVErVIENT AS
BY ELEVENTH
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1 & 2-Average of involvement
3.·Don r t In10\~

GHADE PAREN'rS

4-Little involvement
5-No involvement at all
4 & 5-Average of no
involvement
NR-No response
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and goals were the next highest ranking

items in the minds

of the parent.s.

They ee» the school counselor

of the following

in the order of their importance

parents:

the counseling

personal

(74
cess

adjustment

percent)

techniques

counselor

in the role
to the

used (76 percent),

(75 percent),

a consultant

as well as a source of the orientation

(74 percent),

and finally,

a

pro-

(5g

as a disciplinarian

percent).
Philosophy
As a whole,
purpose

and ai.ms of the guidance

the su~vey.
purpose

the parents answered

Eighty-six

of the program

favorably

to the

program as proposed

in

percent felt that they favored the
(No.1) and , likewise,

(56 percent

felt that the aims were what they had in mind as a result
of the counseling

program in the school

(No.16).

They

were not as sure as to how long during the students'
should

the counselor

agreed

that it should be from the pre-school

reasonable

in replying

be involved

post-school

period.

(No.25).

lives

Only 67 percent
period to a

But, 20 percent were honest

that they simply did not know.

Twelve percent

disagreed.
Consul-tant
The parents

felt that the counselor

serve best in a consulting

could probably

fashion to the teachers

by
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assisting them in their efforts to better understand the
students (No.5) with 81 percent desiring this.

Eighty

percent also felt that the counselor should serve as a
consultant to both administrators and teachers concerning
career information

(No .1+) •

Seventy-six percent felt that

the school counselor should arrange case confer'ences among
people important to the student and his welfare (No.24).
Slightly less than three-fourths of the parents (74 percent)
voiced opinions as to the involvement of the guidance and
counseling department in consultation with ailininistrators
and teachers concerning educational information in relation
to the curriculum (No.3).

This was follovled closely (72

percent) by the desire to have follow-uP studies continually
made of graduates to determine strengths and weaknesses of
the current program (No.23).

Question 2 brought the most

uncertainity with 25 percent not knowing whether or not the
guidance and counseling services be decentralized so that
every teacher on the staff is involved.
Personal Adjustment
Guidance services should administer tests as are
necessary to assist the student in understanding himself
in his present situation and planning his future in light
of his needs (Phsically and psychologically), interests,
abilities and limitations (No.6) believed a mass percentage
of the parents of students in the four grades, $6 percent.
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At the same time, 73 percent
counsel

with all possible

problems;

felt that the counselor

drop-outs

and try to reconcile

but, if need be, help the student adjust in the

outside

world if he does drop-out

parents

felt that the least concern of the counselor

personal

adjustment

counseling,

it, 67 percent,

favored

s.ou
Cl
h l'

all social agencies
students

in the community

Finally,

the
in

still a majority
keep abreast

and state and refer

when necessary

(No. 20) .

percentage,

felt that the counselor

91 percent,

of the

has the responsibility

.to help plan with the student the subjects

and activities

(No.

he needs and wants to take while he is in high school
10).

Also, they felt that the parents

opportunity
the school
strong

to discuss
counselor

opinions

parents

(No.9).

for this~

to help the student

Eighty-seven

Eighty-five

consider

to his future

(No.?);

to acquire

plans with

percent voiced

percent

of the

has the responsibility

information

felt that the school counselor
effort

should have an

his childTs educational

felt that the school counselor

i.t relates

of

and vocational

An overwhelming
parents

although

that the counselor

to these agencies

Educational

(No.?2).

whereas,

aboQt himself
(\4· percent

as

also

should make a continual

current knowledge

of higher

admission

requireffients and costs, scholarships,

financial

arrangements

education
and other

and keep the student alert to this
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Lnf'crmat.Lona
I knowledge (No .11) • The guidance df::partment
should aIso maintain occupational information to satisfy
the wants and needs of the students (~o,g) 83 percent of
the parents said.

But, all the items in this section did

not have as much disapproval as the above item; 11 percent
disagreed.

Finally, 78 percent felt that the counselor

should keep close contact. ,,,,i
th students when applying for
post-high school education (No.1?).
Discipline
For the most. part, the parents did not feel as strong
about the counselor being involved in discipline.

Eighty-

s~ven percent felt that the counselor should be involved with
the preventive type discipline (No.15); whereas, only 3h
percent felt that the counselor should administer discipline
directly to the student (No.13), with 44 percent opposed and
21 percent undecided.

Slightly more than half, 53 percent,

felt that the counselor should help the classroom teacher
with problems of discipline, 37 percent opposed this.
Counseling Techniques
The parents were very concerned with the student being
able to come to the counselor in privacy and confidence.
Eighty-five percent felt that the guidance services should
aid the student in times of crisis and the student should
feel free to come to the counselor with his problems in
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confidence (No.17).

Also)

a)

percent felt strongly the

counselor should continually seek to make counseling
sessions with students completely private and confidential
(No.2l).

The parents, at the same time, were not as

strongly opini.onated about the couw3elor setting up small
group counseling sessions vd th the students "v\Ti
th common
problems (No.lS) with only 59 percent in favor.
Orientati.on
Just under three-fourths of the parents, 74 percent,
were very much in favor of the guidance and counseling department being involved with the orientation of new students
to the school and pupils to the next grade level (No.19).

Summar-y
11;

complete summary of all the parents of t.he four

grades can be found in Table X.

XII. FINDINGS OF FACULTY MEMBERS

Members of the faculty were quite forceful in their
responses, more so than the students o~ parents.

Anover-

whelming majority of the faculty members saw the guidance
and counseling staff more as educational and vocational
counselors than any of the other duties, 92 percent saw
the role

as

this.

But, 87 percent also saw the counselor
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TABLE X
A COMPOSI'I'E OF PEHCENTAGES

OF COUNSELOR

INVOLVEMEN'r AS INDICA'rED
BY 'rHE PARENTS

l-Very much Lnvo Ivement2-Som~ involvement
1 & 2-Average of involvement

4-Little involvement
5-No involvement at all
4 & 5-Average of no

3-DonVt

NH-No response
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1
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1
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__

1

Question 20
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9
6
--15-

1
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1
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Question 7
Question 8
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9

Question 10
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both involved with orientation
counseling.
counselor
techniques

Eighty-four

and personal adjustment

percent

Sff'.'!

the role of the

as a consultant, while 83 percent saw the counseling
as important too.

The purposes, aims, and goals proposed in the
guidance

and counseling philosophy were seen by 81 percent

llg~.y
of the ~acu.
c·
l~cy mem bers as l'
1- '1 lmportant
.
of the p:cogram.

to the operation

But, a miI"lOri
ty of the faculty

1

L~8 percent,

saw the coum:~elor as a disciplinarian.
Phd.Loscphy
v
~
'I'he vaat
maJ'orit.;v of the faculty members,
saw the purpose,
(No.1).

87 perc en t-,

as proposed in the survey, as very important,

Seventy .. eight percent saw the aims (No .16)

and

the period of time in a student's life (No.25) as a necessary
elembnt in the guidance and counseling program.
Consultant.
To the teachers, the roost important aspect of the
consultation

phase of the program should be to them in

helping them better understand the students that they deal
with (No.5) with 96 percent thinking this way.
the teachers

Whereas,

also felt, 87 percent, that the counselor should

be the one to arrange for case conferences with the various
people involved with the student (No.24).

One of the lowest,

but still 78 percent, was the item about decentralizing
guidance services

SO

that every teacher on the staff

the

11l~

1:3 involved in the process (No.2).
sur-pr-t st.ng that it wou Ld not have

favorably

This seemed somewhat
brought more response

from the faculty members.

Personal Adjustment
This section was seen favorably as a function of
the guidance and counseling department by the faculty.
of the teachers, 92 percent, felt that the coun-

A majority

selor should keep abreast of all social agencies in the
community and state and refer students to these agencies

when necessary
the gui.dance
to assist

(No.20).

Eighty-seven percent also felt

services should adnri nd st er'tests when necessary

the students in understanding

themselves

(No.6).

Finally, a vast majority also felt that the counselor should
wor-k

vv-:1
..t.h

all potential drop-outs as well as actual drop-

outs (No.22).

Eighty-three percent felt the above item

Educational and vocational
The teachers were very much decided on the items in
this category.

The counselor keeping close contact with

students wh en they apply for post-hi.gh school education
.t
whl·ch c.hoi.ved
any undecided m.ind s
. 1 .:>
~
( No , 1)2 was the on 1y ~ em
of the teachers with 9 per'cent ansirrering"Don I t know. 11
most important

aspect of educational and vocational counseling

to the
t eacher

The

e vras

t'
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l·de'aof the counselor helping the

115
student

understand

to his future

information

about himself as it relates

(No.7) with 96 percent

desirin~

this.

Also

just as high on the rating were the parents having an
opportunity

to discuss

the counselor
efforts

members

making

of current knowledge

(No.l1) both with 95 percent

Discipline
This category
faculty

educational

(No.9) and the counselor

to keep abreast

education

plans with
continual
of higher

of the nods.

as a whole was not favored by the

for involvement

in ~y the school counselor;

A2 percent of the teachers felt that the counselor

Although
should

his child's

not tell a student what to do, but assist the student

in d(;ciding It/hatto do (No .15).
the faculty
counselor

members

punishment

even when it was necessary

concerned

percent

of

did not feel that it was the role of the

to administer

of the teachers

Seventy-three

thought

with assisting

(No .13) .

directly

to the student

Also, only 43 percent

that the counselor

should not be

them with classroom

discipline

(No.ll~).
Counseling Techniques
It was almost imperative
of the faculty
crisis

for the counselor,

96 percent

said, to aid the pupil in times of personal

and to make the student feel free to come to the

counselor

with his problems

in confidence

(No.17).

Also,
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just about in demand as the above, according to 87 percent
of t he
u

,_
- - ncr
6 seSS1.ons
t.vmemb ers , 1." t'" atv cO'lnsell"
"
b.e

J_.('nCUJ~...
",t.

J

~"J

_

;:>
Q

1..c

completely private and confidential (No.21).

Finally, only

65 percent of the faculty felt that the counselor should be

imrolved w-it;h grou.p counseling with the students (No .18) •
Orientation
Eighty-seven percent of the teachers felt that the
guidance and counse ling departmen.t should carryon

ori.enta-

tion for all new students to the building and students to
the next grade level (No.19).
Summary
1\ SUlD.P.'lcU·y
of the results of the faculty members can

be found in Table XI.
XIII.

FINDINGS OF THE ADMINISTRArrrON

The administration was somev"hat strongly vocal about
what they felt the guidance and counseling role should be.
They unanimously felt that the foremost roles of the school
counselor would be as a consultant, educational and vocational
counselor, and initiator of orientation.

Next, 94 percent

felt that the philosophy proposed should be the guidance and
counseling department's guiding light; whereas, the same
percentage also felt that the counselor should be a personal
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TABLE XI

PEHCENTAGES OF COUNSELOR DJVOLVEIvrENT
AS INDICATED BY FACULTY MEMBERS
4-Little involvement
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4 & 5-Average of no
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~
adJ~.ustmentcoun0elor.

.. _,:>)1 ,,_
."
,;;,.3e.
perc en t-age,
p, oDIJ'g~tly
lece
}4

6] percent

0

felt that the counseling techniques used were of importance.
Finally, only 53 percent of the administration felt that the
counselor should be involved with the discipline of students.
Phi.losophy
The disagreement in tho philosophy of the guidance
and counseling: dSDHrtment
1..-....

coming" from t.he administration

.I,

was dc:;alingwi.t.h the period of

concerned with in

a

time a counselor should be

student;I slife

(No. 25) •

Seventeen

percent felt that the pre-school period to the post-school
period was too long of a period to be concerned.

The

purpose (No.1) and the aims (No.16) were totally agreed to.
CorisuI tant

This section was unanimously agreed to.
ministration

The ad-

definitely felt that the school counselor should

serve as a consultant to all aspects of school life.
Personal Adjustment
There were no disagreements among the administration
concerning the counselor serving as a personal adjustment
counselor.

But, 1'7percent Viera undecided about the counselor

aiding all potential drop-outs in trying to reconcile problems
or helping the actual drop-out adjust to the outside world
(No.22).

~
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Edu.cationa1

and Vocational

This in essence is wher-e the administration wanted
the school counselor to devote his responsibilities

the

most because 100 percent of the administration voted
~rVery.much_

. Ie 11til
..
.: nvo l.v err:
.L.u

1.'

n

2..11 sJ.X:L
0

'';-

vems.

Discipline
A unanimous percentage of administrators definitely
stated that the counselor should not be involved with the
direct discipline of students (No.13);

whereas

1

100 percent

were in favor of the indirect approach to discipline on
the part of the counselor (No.15).
administrators

Two-thirds of the

felt that the counselor should assist the

classroom teacher in problems of discipline (No.14).
Counseling Techniques
There were opposing voices, 17 percent, when the
technique of group counseling was mentioned in the survey
(No.IS); in fact, 33 percent were undecided as to what
they thought about group counseling.

The other two items

(Nos.17 and 21) were unanimously agreed on again.

Orientation
A unanimous voice approving the counselor involvement
in the orientation process of students (No.19) came from
the administration.
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Summary

A summar-y

of

the findin.gs of the ad.ministrcrcion

can

be found in Table XII.

XIV. FINDINGS OF THE BOARD OF EDUCATION

The Board of Educat Lon of The 'i.Nostern
Boone Count-y

Community Schools saw the role of the school counselor in
about everything that was presented in the survey.

There

were unanimous votes of approval on the philosophy. the
counselor as a consultant, personal adjustment counseling,
educational and vocational counseling, counseling techniques
used, and orientation involvement by the counselor.

The

only area wher-e there was dissension was in student discipline.
Sixty-six percent felt that the counselor should not be
involved

1r,ri

th the direct punishment of students (No .13 ), and

only 67 percent favored the counselor helping the classroom
teacher w~th matters of discipline (No.14).
Since there was so much agreement wi.t.h the Board
of Education, the vrriter decided to di spens e with the normal
procedure

called for earlier in the chapter.

Summary
A suwnary of the findings of the Board of Education
can be found in Table XIII.
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TABLE XII
PERCENTAGES OF COUNSELOR INVOLVEMENT
AS INDICATED
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OF THE 337 Pll.RTICIPANTS

XV. FINDINGS

IN THE SURVEY

In the composite findings of all 337 students, parents,
faculty members~

administrators,

and the Board of Education

of the Western Boone County Community School Corporation, it
was discovered
counselor
advisor.
this

f

that the most important aspect of the school

s r-oLe was that of an educational and vocationa1
Seventy-nine

V\j'3.S

tr-ue.

percent of those interviewed felt

Three-fourths

of them also felt v'erystrongly

that the counseling techniques used were of much importance;
74 percent indicated that

whereas,

too was imperative.

tb.~ philosophy

of operation

At the same time, 72 percent felt that

the school counselor should serve as a personal adjustment
counselor with the students.

Sixty-nine percent voiced

opinions

of the counselor being involved with the orientation

process,

and just about as many, 68 percent, felt the

counselor

should be a consultant.

the participants

Slightly under half of

did not disapprove of the counselor being

a disciplinarian.
Philosophy
Eighty-three
and counseling
maximum

percent saw the purpose of the guidance

program as aiding each student rise to the

of his potentiality

(No.1), and 77 percent saw the

aims as aiding each student develop from dependance to self-
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guidance (No.16).

Twenty-three percent were undecided as

to how they felt about the period of time a counselor should
be involved with the life of a child (No.?5).
ConsultHnt
All of the participants found that the most important
work for a counselor to be involved with tending toward the
consultant angle was to assist the teachers in their efforts
to understand students better (No.5) with Sl percent feeling
this way.

All of the rest of the consultant aspects were

somewhat agreeable to, except the responsibility for providing the guidance services to be decentralized so that every
teacher on the staff is involved (No.2).
were in agreement

w.i.t.h

Only 54 percent

this; althougb, 25 percent were

undecided about it.
Personal Adjustment
Seventy-six percent felt that the guidance services
should administer tests as are necessary for the purpose
of assisting the student in understanding himself (No.6).
At the same time, 74 percent felt that the counselor should
be of assistance to the potential drop-out as well as the
actual drop-out (No.22).

Sixty-five percent felt that the

students should be referred to the other social agencies when
necessary

(No.20).

131
Educational

and Vocational

The most important aspect of educational and vocational
counseling

to the participants, 86 percent, was the maintainable

duties of the occupational

library to satisfy the wants and

needs of the students (No.8).

This was followed very closely,

84 percent, with the planning of subjects to be taken with
students while in high school (No.lO).

The most disagreeable

item in this category, 16 percent opposed, was the parents
having the opportunity to discuss with the counselor his
child's educational plan (No.9).
Discipline
Most of the people interviewed did not feel that
discipline

was apart of the counselor's role, especially

direct punishment

(No.13) and assisting the classroom

teacher with discipline

(No.14).

But, 85 percent did

feel that the counselor should on a student voluntary
basis help the student decide what course of behavioral
action would be best to take (No.15).
Counseling

Techniques

The student feeling free to come to the counselor
in confidence

(No.17) and the counselor continually attempting

to make sessions with students completely private and
confidential
Whereas,
(No.IS).

(No.21) were greatly desired by the participants.

only 59 percent felt group counseling was necessary
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Orientation
Sixty-nine percent felt that the counselor should
be involved with the orientation of new students to the
building and students to the next grade level (No.19).
Summary
A summary of the findings of all 337 students,
parents, faculty members, administrators, and the Board
of Education can be found in Table XIV.
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TABLE XIV
A COMPOSITE OF PERCENTAGES OF COUNSELOR
INVOLVEMENT AS INDICATED BY 337
STUDENTS, PARENTS, FACULTY
MEMBERS, ADMINISTRATION,
AND THE BOARD OF
EDUCATION
4-Litt1e involvement
5-No involvement at all
4 & 5-Average of no
involvement
NR-No response

1-Very much involvement
2-Some involvement
1 & 2-Average of involvement
3-Donft know

1

2

NR

3

1&2

J±2
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TABLE XIV
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CHAPTER

Sll-'lMARY

V

AND CONCLUSIONS

Guidance and counseling services in modern schools
have been provided to meet the ever increasing problems of
youth that are preparing to live in a highly complex social
system.

Such services have now become so apparent that

school officials in Western Boone County Community School
District have granted them separate status equal with the
administration, curriculum, and instructional branches of
the systerr..
The task that was undertaken in this study was to
ascertain a sound basis on which to establish a guidance
and counseling program for Western Boone Schools such that
the expectations of all the relevant publics of the guidance
and counseling program would be considered.

This was

necessitated because of a recent massive consolidation of
the school district's schools.

Such a well founded program

can best be justified only after a comprehensive study as
this one has been made.
A thorough review of the writings of many authorities
was made (a) to determine the kinds of guidance and counseling
services that high schools should provide, and (b) to learn
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what provisions should be mad e within each of the service
areas in order to better serve the needs of the students and
the community.

Then several programs already in existence

were researched to discover what was practical and desired
in reality.
From such readings a set of service classifications
was established.

These classifications were delineated to

cover the subjects of (a) philosophy of operation, (b) consultant services, (c) personal adjustment problems of students,
(d) educational and vocational guidance and counseling ,
(e) discipline involvement,

(f) counseling techniques, and

(g) orientation.
A questionaire type survey was then devised to assess
the expectations of the various publics of the guidance and
counseling services.
The project was explained in detail to the administrative
structure of the school district, and a set of the surveys
were given to them at that time for distribution to the
various publics.

They were instructed to study the survey

carefully and then to complete it.

A time table was at that

time established for the most thorough and complete distribution of the surveys, as well as the most efficient method
of collecting them.
The findings were then analyzed and presented in the

\
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study by explaining the expectations of each and every
relevant public group as they were found to exist at
the time of the study.

Then each classification of the

survey was rated as a whole in order to see the relevant
publics as a complete unit for study.
Finally, recommendations were offered in the hope
that the guidance and counseling services would attempt
to be a relevant and important part of this consolidation
in Western Boone County Community School District.
I. A SUMMARY OF THE FINDINGS

With the exception of the role the counselor in
matters of discipline, more than a majority, 50 percent or
more, of the relevant publics expected the guidance and
counseling department to meet the needs in every aspect
presented in the survey.

Therefore, the result was to

decide what was of greatest importance concerning the role
of the guidance and counseling department since all were
expected to be accomplished.

Following, then, is a summary

of the conclusions established by way of the questionaire.
Philosophy
This was ranked high in the expectations with 74 percent suggesting its relevance in a guidance and counseling
program.

Twelve percent did not feel it important, whereas,

14 percent were undecided.
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parent and student.

Twenty-two percent felt that they would

not expect the counselor to serve in this type of role.
Twenty-five percent likewise felt that the responsibility
for providing the guidance services be decentralized so
that every teacher on the staff is involved was something
that they would have to hold in abeyance for awhile to give
more thought to.
Personal Adjustment
The ,personal adjustment problems of students and their
subsequent entanglements was definitely a concern of the
guidance and counseling department, 72 percent of the publics
felt.

Fourteen percent felt that this was of no concern to

the counselors and a like percentage did not knew what they
expected.
A vast 76 percent felt that within the category of
personal adjustment that the definite responsibility

of the

counselors was to administer tests when necessary to assist
the student in understanding himself in his present situation
and planning for the future.

Close behind, 74 percent also

felt that the counselor should be expected to work with all
potential drop-outs and try to help in reconciling problems;
but, if need be, help the drop-out adjust in the outside
world.

While 65 percent were in favor, 17 percent were

drastically opposed and IS percent were undecided about
the counselor keeping abreast of all social agencies in
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Discipline
This category was not seen as a responsibility of
the guidance and counseling department by a majority of
the relevant public.

Only 49 percent saw some involvement

by the counselors, while 40 percent did not see any involvement whatsoever.
When it deals with preventive type discipline or
when a counselor is involved,

a5

percent did feel that it

was the responsibility of the counselor to assist the
student in deciding what to do or how to alter his behavior
rather than telling the student what to do.

Fifty-nine

percent felt that they would not expect the counselor to
directly administer punishment to students even when
it was felt necessary.

Also, 51 percent did not feel that

the counselor is expected to assist the classroom teacher
in handling discipline problems.
Counseling Techniques
Again, next to educational and vocational guidance
and counseling, 75 percent expected the counselors to be
concerned with their counseling techniques.
The strongest expectation was that the guidance and
counseling services should aid the pupil in times of personal
crisis and the student should feel free to come to the
counselor in confidence with his problems.

Also, it was
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expected from the counselor that he continually seek to make
counseling sessions with students completely private and
confidential.

The largest objection, 25 percent not in favor,

was the counselor being expected to set up small groups
of students to discuss openly with each other, under the
supervision of the counselor, current attitudes that are
common among them.
Orientation
Alt00ugh the majority of people desired an orientation
program and would expect the guidance and counseling department to be responsible for it, this was not their most important priority of the department.

This expectation included

orientation of new students to the school and students to the
next grade level.

II.

CONCLUSIONS

AND RECOJVIMENDATIONS

The data presented in this study would seem to justify
the following conclusions and, in the considered judgment
of this writer, the following implications for further consideration appear to be in order.
1.

Philosophy of the department.

It would appear

as a result of this study that the philosophy would definitely
include the purpose of helping each pupil rise to the maximum
of his potentiality of being a person.

The aim of bringing
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c.

telephones that are separate from all other

telephones in the school where the counselor can be assured
of complete privacy when on the telephone.
d.

a guidance and counseling suite easily

accessible by the students and definitely apart from the
administrative
e.

suite where discipline is meted out.
a small group encounter room should not

be a major portion of the suite, if existent at all.

4.

Guidance and counseling programs.

f..lsoas a

result of the current study, the following programs should
be sponsored by the guidance and counseling department to
most efficiently serve its relevant publics:
a.

a career education program which would be

continuous and developmental in nature sho~ld be the most
important program considered.
b.

a continuous and developmental program of

educational planning throughout school for the students.
c.

a program of referrals to outside agencies

should be carefully scanned by the Director of Guidance and
Counseling and should always have the close and continuous
consideration of the parents of the student being referred.
d.

in any progr~l of guidance the counseling staff
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should not expect the teaching staff to aid by decentralizing
the programs to include teachers.
e.

the counselors should establish themselves

as consultants to the teachers and administrators in matters
of career information.
f.

the counselors should also establish them-

selves as consultant to teachers in order that the teachers
can better understand the students with whom they are working.

5.

Characteristics of counselors.

As a result of the

study, it would seem that the relevant publics would look for
counselors and be most happy with counselors who display the
following characteristics:
a.

an indirect method of counseling.

A counselor

who does not tell a student what to do, but aids him in deciding wha t to do, would be most successful in this school
district.
b.

a well founded knowledge of career information

would seem to paramount in counselors.
c.

a knowledge of tests and test giving in order

to most efficiently serve the student.
d.

a counselor who can exert leadership qualities

to work with teachers, parents, and administr~tors.
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e.
working

a counselor

with students.

the students

should demonstrate

The counselor

patience when

should be a person that

know when they come to him that he will take the

time to listen and aid, not just tell the student what to do
and rush him out.
f.

a counselor

is strictly

confidential

of students

above anything

should also demonstrate

that he

and will hold this confidentiality
else.
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APPENDIX

To:

All Administrators/
Board of Education
Western Boone County Community
School Corporation

He:

Guidance and Counseling Survey

From: J:.1r. Hichard D. Huey ,
Director of Guidance and Counseling
Date: May, 1974

As I am finishing up my Specialist in Education degree (Ed.S.)
at Butler University, I am required to do an original thesis that
would be of benefit to me in my caree!'. It is with this intent in
mind that I present you with this questionaire.
The preliminary title of this thesis is "The Attitudes of
School Personnel, Students, and Patrons of the vJestern Boone County
Community School Corporation, Thorntown, Indiana, 'fowards Guidance
and Counseling Services in Setting-Up Such A Program. I' The idea
behind this research is to find out what school personnel, students,
and patrons desire in a guidance and counseling program and trying
to incorporate these des ires into a program which will meet the needs
of the people involved with the pr6gram.
Your attitudes are just as vital than anyone else.s; therefore,
I should llke for you to take this questionaire and do some honest
thinking when answer ing it.
Thank you for your time and oonsideration in this matter.
This same questionaire Hill be presented to a random sampling of
students and parentn in grades 8 through 11" as well as the
high school faculties of the high schools.

~---.---

.l

To:

Students
vies'bern Boone County Community
School Corporation

Re:

Guidance and Counseling Survey

From:

Mt-. Richard D. Huey ,
Director

Date:

of Guidance and Counseling

May, 1974

As we 10oI\':fortJard to the new vJestern Boone Jr .-Sr. High School, there
are certain desires i.re must discover in setting up a guidance and counsel::Lng
e
program. It is t·;rith this intent that I :present you Hith this questionair •
The idea behtnd this research is to find t-Jhat school personnel, students,
and patrons desire in a guidance and counseling program and trying to incorpoI'ato
these desires into a program Hh:ichwill meet the needs of the people involved
uith the program.
You ~ve been selected in a random samnling to complete this attached
questionaire.
First,
mark IlStudent 11 at the top and this year's grade level.
Second, do same honest thinking through and complete the questionaire.
Thank you for your consideration

and assistance

in this

matter •

To:

Parents
vJestern Boone County Community
School Corpo~ntion

Re :

Guidance and Counsal.LngSurvey

From:

Mr. Richard D. Huey,
Director of Guidance and Counseling

Date:

May, 1974

As \-]elook fort-lard to the new Vlestern Boone Jr .-Sr. High School, there
are certain desires ne must discover in setting up a guidance and eounse'l.i.ng
program. It is Hith this intent that I present you Hith this questionaire.
The idea behind this research is to find v7hat school personnel, students,
and patrons desire in a guidance and counseling program and trying to inco!'1;)orate
t~Be desires into a progr-am Hhich t-r.ill meet the needs of the people involved
WJ.ththe program.
You have been selected in a random sampling to complete this attached
Questionaire Hhich your son/daughter brought-home. First, mark 11 Parent I! at
the top and this year's grade level of your son/daughter Hho brought it home.
Second, do some honest thinking through and complete the questionaire.
Please do
this tonight and return.-it t-rith YOl1r son/daughter in the morning to the
school.
Thank you for your consideration

and assistance

in this

matter.

Guidance and Cotmseling Services
Western Boone County Communi,ty School Corporation
Thorntotm, Indi~na
Check one:
( ) Administrator

( ) Student:

( ) School Boar-d Nember

(:) Parent:

Grade
Grade of Student

( ) Teacher
Directions:

Circle the number which best describes the extent to which you
feel the counselor should be involved in these functions in your
school guidance program. The codes3re:
1.
2.

3.

4.
5.

Very much involvement
Some involvement
Don't kno«
Little involvement
No involvement at all

2

3

4

5

1.

The purpose of a school guidance program is to help
each pupil rise to the maximum of his potential in
. all ar-eas of his being a human being.

2

3

4

5

2.

Responsibility for providing the guidance services
is decentralized so that every teacher on the staff
is involved.

2

3

4

5

3. The school counselor serves as a consultant to the
administrators and teachers concerning educational
information in relation to curriculum.

2

3

4

5

4.

The school counselor serves as a consultant to the
amninistrators and teachers concerning car-eerinformation for their classroom.

2

3

4 5

5.

The gUidance program assista teachers in their efforts
to understand studerrbs better and wor-k Hith them
more effectively.

2

3

4

6. Guidance services arumu1ister tests as are necessary

5

to assist the pupil in understanding himself in his
present situation and planning his futu.re in light
of his needs (physically and psychologically),
interests, abilities and limitations.
2

3

4

5

7. The school counselor has the responsibility to help
• the student consider information about }rlnllielf
as it
relates to his future educatzi.ona'L
and vocatdonal,
plans, such as various test results.

159
1

2
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5

22. The counselor counsels tvi th all potential ct....op-outs
and tries to help in reconciling problems; but, if
need be, helps the student adjust in the outside
world if he does drop-out.

1

2

3

4

5

23.

The guidance department carries on continual follol"up studies of graduates in order to find methods
of improvement in the school.

1

2

3

4

5

24.

The school counselor arz-anges for and conducts
case conferences between teacher and counselor,
teacher and student, teacher 2nd :parent, and
parent and student.

1

2

3

4

5

25.

The school guidance program provides for indi9idual
students from the pre-school period through a
reasonable post-school period of time.

